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Unbroken Structured Notes, Pages 169–181
Name:
Date:
What is the gist of pages 169–175 and 179–181?

Focus Question: In what ways are Louie and Phil treated differently by each group of Japanese they
meet in the early days of their imprisonment? Why might that be? Cite the strongest evidence from
the text to support your thinking.
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Unbroken Structured Notes, Pages 169–181
Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

embrace (170)

chastised (172)

gaped (173)

heaved (174)

yanked (174)

stench (174)
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Word Connotations T-chart
Name:
Date:
Directions: Sort the following word pairs by writing them in either the positive or negative column.
• embrace—grip
• chastised—disciplined
• gaped—stared
• heaved—lifted
• yanked—removed
• stench—odor
Positive

Negative
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Understanding Invisibility Note-catcher
Name:
Date:

Definition

Examples

Literal—

Figurative—
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Unbroken Structured Notes, Pages 181–188
Name:
Date:
What is the gist of pages 181–183 and 184–188?

Focus Question: Reread the last paragraph on page 182 through to the page break on page 183.
According to Hillenbrand, dignity was the one thing that kept Louie and Phil going and it was also the
one thing the guards sought to destroy. What is dignity? According to the text, what makes dignity so
powerful?
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Unbroken Structured Notes, Pages 169–181
Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

degradation (182)

dignity (182)

dehumanized (182)

wretchedness (182)

debased (183)
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Dignity Word Web
Name:
Date:

Propaganda
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Gathering Textual Evidence Note-catcher
Informational Essay: The Invisibility of Captives during WWII
Name:
Date:
Louie Zamperini (note-catcher, page 1)
Prompt: During World War II, what were the efforts to make both Japanese-American internees and
American POWs in Japan “invisible,” and how did each group resist?
Evidence:
Quotes from
Unbroken, which
show the strongest
evidence of how the
Japanese guards try
to make Louie and
the other POWs
invisible.

Page
#

Context:
A quick reminder of where
and when this quote
appears in the text. You
may want to include an
event, person, or group to
which the quote connects.
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Explanation:
Explain how this quote is
evidence of being made
invisible.
Is this an example of
dehumanization or
isolation? Explain.

Used in
your
writing?

Gathering Textual Evidence Note-catcher
Informational Essay: The Invisibility of Captives during WWII
Louie Zamperini (note-catcher, page 1)
Evidence:
Quotes from
Unbroken, which
show the strongest
evidence of how
Louie and the other
POWs resist being
made invisible.

Page
#

Context:
A quick reminder of where
and when this quote
appears in the text. You
may want to include an
event, person, or group to
which the quote connects.
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Explanation:
Explain how this quote is
evidence of resisting
invisibility.
Is this an example of
resisting dehumanization
or isolation? Explain.

Used in
your
writing?

Gathering Textual Evidence Note-catcher
Informational Essay: The Invisibility of Captives during WWII
Miné Okubo (note-catcher, page 2)
Evidence:
Quotes from The
Life of Miné Okubo,
or primary source
documents, which
show the strongest
evidence of how
Miné and other
internees resist
being made
invisible.

Resource
& Page #

Context:
A quick reminder of
where and when this
quote appears in the
text. You may want to
include an event,
person, or group to
which the quote
connects.
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Explanation:
Explain how this quote is
evidence of being made
invisible.
Is this an example of
dehumanization or
isolation? Explain.

Used in
your
writing?

Unbroken Structured Notes, Pages 189–197
Name:
Date:
What is the gist of pages 189-190?

What is the gist of pages 190-193?

What is the gist of pages 193-197?
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Unbroken Structured Notes, Pages 189–197
Focus Question: On page 196, Hillenbrand uses an example from Frederick Douglass’s
autobiography. How does this allusion to an American slave help the reader understand Louie’s
experiences? Cite the strongest evidence from the text to support your thinking.

Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

haggard (193)
sadism (194)
fomented (195)
taboo (196)
reticence (197)
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Written Conversation Note-catcher
Name:
Date:
Prompt 1: In the last paragraph on page 194, going on to the top of page 195, Hillenbrand describes
one reason some Japanese guards may have been so brutal to prisoners of war. What was this reason
and why do you think it contributed to such brutality by some?
Prompt 2: In the first full paragraph on page 195, Hillenbrand describes the second reason some
Japanese guards may have been brutal to prisoners of war. What was this second reason, and how
may have this reason contributed to such brutality by some?
I Say

My Partner
Responds

I Build
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My Partner
Concludes

Exit Ticket
Name:
Date:
Based on what you have read in Unbroken about Japanese society during the time of World War II,
how did the value of surrender being a terrible thing contribute to the invisibility of captives? What
evidence do we have here that war is an extreme event that can sometimes bring out the worst in
people?
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The Life of Miné Okubo
Written by Expeditionary Learning for Instructional Purposes
Miné Okubo was born in Riverside, California, on June 27, 1912, the
fourth of seven children. Both of her parents were Japanese
immigrants, also known as “Issei”
(see box). Her father, who had studied Japanese history, named her
after a Japanese creation goddess, Mine (pronounced “mee-neh”).
Unfortunately, many people called her “Minnie” because they didn’t
know the sacred origin of her name.
As a Nisei child, Miné identified as an American citizen. Her parents,
born in Japan, asked her if she wanted to go to a special school to
learn how to speak Japanese. She responded, “I don’t need to learn
Japanese! I’m an American!” (Curtin).

Issei (EE-say): Japanese people
who had immigrated to the United
States but were not U.S. citizens
Nisei (NEE-say): First-generation
Japanese-Americans born in the
United States (the children of Issei)
Sansei (SAN-say): Secondgeneration Japanese-Americans
born in the United States (the
children of Nisei)

Living up to her name, Miné was a creative, curious child. Her mother, a calligrapher, helped her
develop her skills by giving Miné an art assignment: paint a different cat every day. Later, a teacher at
Miné’s high school encouraged her to illustrate for the school newspaper and become art editor of the
yearbook.
While studying art at Riverside Community College, Miné thought about applying to the University of
California at Berkeley, but she worried that her family would not be able to afford it. She applied
anyway, and was awarded a scholarship to attend.
In 1938, after earning bachelor’s and master’s degrees from Berkeley, Miné received a fellowship to
travel to Europe to study art. She bought a used bicycle in France and rode to and from the Louvre, a
famous art museum in Paris. (She picked up an important “souvenir” in France, too—the accent mark
over the letter “e” in her name, which she added to her signature.) She brought her bike with her
across Europe and spent many days happily pedaling around with lunch and art supplies inside the
bike’s basket.
Meanwhile, in Germany, a new leader named Adolf Hitler and his National Socialist (Nazi) Party had
risen to power. In 1934, Hitler had crowned himself Führer (“supreme leader”) and was spreading his
message about the superiority of the “pure,” white German race (which he called “Aryan”). He wanted
to spread the Aryan race by conquering other countries—and by “eliminating,” or killing, Jewish
people. Hitler called this the “Final Solution” to the Jewish “problem,” but it is now known as the
Holocaust. Hitler began secretly building up Germany’s military and signing pacts with other
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The Life of Miné Okubo
Written by Expeditionary Learning for Instructional Purposes
countries (including Japan and Italy) to prepare for war. In 1938, as Miné traveled around Europe
studying art, Hitler was preparing for war by secretly building up Germany’s army.
Miné’s European odyssey was cut short when she received a telegram from Riverside in 1939. Her
mother was sick, and she had to go home. Miné was lucky to find a spot on an American-bound ship;
Hitler’s army had recently invaded Austria and Czechoslovakia, and people were fleeing Europe in
preparation for war. Miné boarded the last ship leaving France for America. On September 1, 1939,
while Miné was at sea heading home, Hitler’s army invaded Poland, Britain and France declared war
on Germany, and World War II had officially begun.
Back in California, Miné was hired by the U.S. Army to create mosaic and fresco murals in San
Francisco and Oakland. She worked with a famous Mexican artist named Diego Rivera.
In 1940, Miné’s mother died. Miné remembered her in a painting, “Mother and Cat/Miyo and Cat,”
which she painted in 1941.
As war raged in Europe, Miné moved into an apartment with her
younger brother, Toku. The United States had not officially entered
World War II, although tensions between the U.S., Germany, and
Japan were rising. Miné and Toku had no idea how drastically their
lives were about to change.
On December 7, 1941, Japanese troops bombed an American naval
base at Pearl Harbor, in Hawaii. One day after the Pearl Harbor
attack, President Franklin Delano Roosevelt (FDR) declared war on
Japan, launching the United States into World
War II.
Suddenly, although Miné and Toku were American citizens, they
were considered the enemy because of their Japanese heritage.
Suspicion and fear about Japanese-American spies reached a fever
“Mother and Cat/Miyo and Cat,” 1941
pitch, despite a report published in the fall of 1941 to the contrary.
The Report on Japanese on the West Coast of the United States, also known as the “Munson Report,”
assured America that “There is no Japanese ‘problem’ on the Coast. There will be no armed uprising
of Japanese.… [The Nisei] are universally estimated from 90 to 98 percent loyal to the United
States …” (Niiya).
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The Life of Miné Okubo
Written by Expeditionary Learning for Instructional Purposes
In spite of the Munson Report’s claims, the U.S. government decided to take action against JapaneseAmericans to “protect” America. Years later, Miné explained some of the “precautions” taken against
Japanese-Americans: “Contraband such as cameras, binoculars, short-wave radios, and firearms had
to be turned over to the local police.… It was Jap this and Jap that. Restricted areas were prescribed
and many arrests and detentions of enemy aliens took place” (Okubo, 10).
On February 19, 1942, FDR signed Executive Order 9066, which stated, “the successful prosecution of
the war requires every possible protection against espionage and against sabotage” (Exec. Order No.
9066). To this end, the order gave the government power to “relocate” Japanese-Americans (now
considered “enemy aliens”) to specially designated areas. This policy became known as internment.
Within three months of this order, 110,000 people of Japanese heritage were moved into internment
camps scattered throughout the western states.
On April 23, 1942, Miné and Toku were notified that they had three days to pack their belongings and
report to an “assembly center” for relocation. The preparation orders said: “Evacuees must carry with
them on departure for the Assembly Center, the following property:
Bedding and linens (no mattress) for each member of the family;
• Toilet articles for each member of the family;
• Extra clothing for each member of the family;
• Sufficient knives, forks, spoons, plates, bowls, and cups for each member of the family;
• Essential personal effects for each member of the family.
All items carried will be securely packaged, tied, and plainly marked…The size and number of
packages is limited to that which can be carried by the individual or family group” (Thomas).
Anything that internees couldn’t carry with them when they reported to the assembly centers had to
be left behind: precious family mementos, beloved pets, jobs, and friends. They left home unsure
whether they would ever be allowed to return.
When Miné and Toku arrived at the assembly center (actually a church in downtown Berkeley) on
April 26, they saw guards at every entrance and surrounding the building. “A woman seated near the
entrance gave me a card with No. 7 printed on it and told me to go inside and wait,” Miné wrote later.
Then she was called into a room for a detailed interview. “As a result of the interview,” she wrote, “my
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The Life of Miné Okubo
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family name was reduced to No. 13660. I was given several tags bearing the family number, and was
then dismissed” (Okubo, 19). For the rest of their time in the internment camps, Miné and Toku were
referred to by this number, not by their names. Guarded by soldiers with weapons, Miné and Toku
boarded a bus and were driven to Tanforan, another assembly center. When they arrived at Tanforan,
they were told to strip and then given a medical examination: “A nurse looked into my mouth with a
flashlight and checked my arms to see if I had been vaccinated for smallpox,” Miné wrote (Okubo, 31).
At Tanforan, a former horseracing track, Miné, Toku, and the other internees were housed in horse
stables. Miné described the first time she saw her new home: “The place was in semidarkness; light
barely came through the dirty window on either side of the entrance. A swinging half-door divided the
20-by-9-ft. stall into two rooms… Both rooms showed signs of a hurried whitewashing. Spider webs,
horse hair, and hay had been whitewashed with the walls. Huge spikes and nails stuck out all over the
walls. A two-inch layer of dust covered the floor …” (Okubo, 35).
Inadequate and dangerous conditions were common in the camps. Some internees reported being
housed in cafeterias and bathrooms because the camps were overcrowded. The camps were designed
to keep Japanese-Americans isolated from the rest of the country in remote areas. This often meant
that they were located in the middle of the desert, exposing internees to searing heat during the day,
freezing cold at night, and rattlesnakes at any hour. In addition, many of the camps had been built
quickly, like Tanforan, and were not finished by the time the first internees arrived. Due to unfinished
bathrooms, some internees had to use outhouses, which were unsanitary and afforded little to no
privacy. Finally, the presence of armed guards in the camps led to tragedy in a few cases when
internees were killed for not obeying orders.
Miné and Toku lived under strict rules at Tanforan. Anyone leaving or entering the camp was subject
to a mandatory search, and internees could only see visitors in a special room at the top of the
grandstand. Miné wrote, “We were close to freedom and yet far from it… Streams of cars passed by all
day. Guard towers and barbed wire surrounded the entire center. Guards were on duty day and night”
(Okubo, 81). Internees were not allowed to have cameras, but Miné wanted to document what was
happening inside the camps. She put her artistic talent to use making sketches of daily life inside the
fences.
After six months, Miné and Toku were transferred to Topaz, an internment camp in the Utah desert.
As at Tanforan, Miné experienced isolation from the outside world, a near-complete lack of privacy,
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and the feeling of being reduced to a number. She continued chronicling the internee experience, as
well as writing letters to friends back home. She also taught an art class to children in the camp and
illustrated the front cover of Trek, a magazine created by the internees. She took a chance by entering
a Berkeley art contest through the mail, and she won.
As a result, across the country, the editors of New York’s Fortune magazine saw some of Miné’s
artwork. They decided to hire her as an illustrator for a special April 1944 issue of their magazine
featuring information on Japanese culture. But she had to act fast; Fortune had asked her to arrive
within three days. She had to submit to extensive background and loyalty checks to get permission to
leave Topaz. After being cleared to leave, she set off for New York, wondering how she would be able
to readjust to life as a free person again.
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(Most useful sources for students to use to learn about the end of Okubo’s story are in bold.)
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The Life of Miné Okubo Structured Notes
Name:
Date:
What is the gist of this text?

Focus Question: How did war affect Okubo? Cite two specific examples from the text to support
your answer.
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The Life of Miné Okubo Structured Notes
Vocabulary
Word

Definition

Context clues: How did
you figure out this word?
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Understanding Miné:
Character Traits Graphic Organizer
Name:
Date:
Based on the information in this text, what are Miné Okubo’s character traits?
Trait

Details from The Life of Miné Okubo
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Understanding Miné:
Character Traits QuickWrite
Name:
Date:
In The Life of Miné Okubo, Okubo describes being interviewed at the assembly center when she
reported for internment: “As a result of the interview … my family name was reduced to No. 13660.
I was given several tags bearing the family number, and was then dismissed.” What can you infer
about Okubo based on the way she describes these events?
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Name:
Date:
Historical Context: After the Japanese attack on Pearl Harbor on December 7, 1941, United States
President Franklin D. Roosevelt signed an order forcing Japanese-American citizens to relocate to
“internment camps.” This internment was designed to prevent Japanese-Americans, considered
“enemy aliens” at that time, from attacking the United States from within its own borders. Over
110,000 Japanese-Americans, mostly from the West Coast, were forced to live in internment camps
until January 1945, when the order was rescinded and they were allowed to return home.

Source 1
Note: The term “fifth column" refers to people who are spies within their own country.

The enemy alien problem on the Pacific Coast, or much more accurately the Fifth Column problem,
is very serious and it is very special. What makes it so serious and so special is that the Pacific Coast
is in imminent danger of a combined attack from within and from without… It is a fact that since the
outbreak of the Japanese war there has been no important sabotage on the Pacific Coast…[T]his is
not, as some have liked to think, a sign that there is nothing to be feared. It is a sign that the blow is
well organized and that it is held back until it can be struck with maximum effect.
sabotage: deliberate destruction; an attack
Lippmann, Walter. "Today and Tomorrow: The Fifth Column on the Coast." Washington Post. February 12, 1942. http://encyclopedia.densho.org/sources/endenshopd-i67-00001-1/.
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1a. What is Lippman’s point of view on Japanese-Americans? Cite one piece of evidence to support
your answer.

1b. Would Lippman have supported the establishment of Japanese-American internment camps
during WWII? Cite one piece of evidence to support your answer.
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Source 2
Note: In 1941, Curtis B. Munson investigated the loyalty of Japanese-Americans. The following are excerpts from the report he
submitted to President Roosevelt.

There are still Japanese in the United States who will tie dynamite around their waist and make a
human bomb out of themselves. We grant this, but today they are few. The Nisei, who are the
children of Japanese immigrants, are universally estimated from 90 to 98 percent loyal to the
United States… The Nisei are pathetically eager to show this loyalty. They are not Japanese in
culture. They are foreigners to Japan. Though American citizens they are not accepted by
Americans, largely because they look differently and can be easily recognized… They are not
oriental or mysterious, they are very American and are of a proud, self-respecting race suffering
from a little inferiority complex and a lack of contact with the white boys they went to school with.
They are eager for this contact and to work alongside them… There is no Japanese “problem” on the
Coast. There will be no armed uprising of Japanese.
Munson, Curtis B. “Report and Suggestions Regarding Handling the Japanese Question on the Coast.” December 20, 1941. Commission on Wartime Relocation
and Internment of Civilians. http://encyclopedia.densho.org/Munson_Report/.
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2a. What is Munson’s point of view on Japanese-Americans? Cite one piece of evidence to support
your answer.

2b. Would Munson have supported the establishment of Japanese-American internment camps
during WWII? Cite one piece of evidence to support your answer.
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Source 3
Note: The following are excerpts from President Roosevelt’s order authorizing Japanese-American internment in 1942.

[T]he successful prosecution of the war requires every possible protection against espionage and
against sabotage… Now, therefore, I hereby authorize and direct the Secretary of War to prescribe
military areas from which any or all persons may be excluded, and with respect to which, the right
of any person to enter, remain in, or leave shall be subject to whatever restrictions the Secretary of
War may impose.
espionage: spying
President Franklin D. Roosevelt. "Executive Order 9066: Authorizing the Secretary of War to Prescribe Military Areas." February 19, 1942. Public Domain.
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3a. What is Roosevelt’s point of view on Japanese-Americans? Cite one piece of evidence to support
your answer.

3b. Based on this source, why did Roosevelt support the establishment of Japanese-American
internment camps during WWII? Cite one piece of evidence to support your answer.
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Source 4
Map of Japanese-American Internment Camps

National Park Service. “Map 2: War Relocation Centers in the United States.” http://www.nps.gov/nr/twhp/wwwlps/lessons/89manzanar/89locate2.htm. Public
Domain.
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4a. What do you notice about the location of the relocation centers and internment camps?

4b. Why might the location of these camps be important?
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Source 5

34

"Exclusion Order posted at First and Front Streets in San Francisco directing removal of persons of Japanese ancestry from the first section of the city to be
affected by evacuation. Evacuees will be housed in War Relocation Authority centers for the duration." FDR Library. April 1, 1942. Public Domain.

5a. Based on this source, what is the author’s point of view on Japanese-Americans? Cite one piece of
evidence to support your answer.
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Source 6
Note: Japanese-American internees were assigned identification numbers. These numbers were printed on tags and attached
to each internee’s clothing and belongings.

The Mochida Family Awaiting Relocation

Series : Central Photographic File of the War Relocation Authority, compiled 1942 – 1945. Record Group 210: Records of the War Relocation Authority, 1941 –
1989. Department of the Interior. War Relocation Authority. http://research.archives.gov/description/537505. Public Domain.
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6a. Given what you know about Japanese-American internment from the previous sources, why do
you think internees were required to wear identification tags during their relocation?

6b. Why do you think the photographer chose to include the family’s last name (Mochida) in the
picture and in the title?

6c. What do you think is the photographer’s point of view on Japanese-American internment? Cite
one piece of evidence to support your answer.
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Source 7
Note: This cartoon was published in response to Document 1. “TNT” is an explosive.

Expeditionary Learning is seeking permission for this material. We will post an updated version of
the lesson once permission is granted.
Source: http://dr-hermes.livejournal.com/483824.html
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7a. What is Dr. Seuss’s point of view on Japanese-Americans? Cite one piece of evidence to support
your answer.

7b. Would Dr. Seuss have supported the establishment of Japanese-American internment camps
during WWII? Cite one piece of evidence to support your answer.
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Historical Context: After the Japanese attack on Pearl Harbor on December 7, 1941, United States
President Franklin D. Roosevelt signed an order forcing Japanese-American citizens to relocate to
“internment camps.” This internment was designed to prevent Japanese-Americans, considered
“enemy aliens” at that time, from attacking the United States from within its own borders. Over
110,000 Japanese-Americans, mostly from the West Coast, were forced to live in internment camps
until January 1945, when the order was rescinded and they were allowed to return home.
Source 1
Note: The term “fifth column" refers to people who are spies within their own country.

The enemy alien problem on the Pacific Coast, or much more accurately the Fifth Column problem, is
very serious and it is very special. What makes it so serious and so special is that the Pacific Coast is in
imminent danger of a combined attack from within and from without.… It is a fact that since the
outbreak of the Japanese war there has been no important sabotage on the Pacific Coast. From what
we know about Hawaii and about the Fifth Column in Europe this is not, as some have liked to think,
a sign that there is nothing to be feared. It is a sign that the blow is well organized and that it is held
back until it can be struck with maximum effect.
sabotage: deliberate destruction; an attack
Lippmann, Walter. "Today and Tomorrow: The Fifth Column on the Coast." Washington Post. February 12, 1942. http://encyclopedia.densho.org/sources/endenshopd-i67-00001-1/.

1a. What is Lippman’s point of view on Japanese-Americans? Cite one piece of evidence to support
your answer.
Lippman believes that Japanese-Americans are a threat to the United States. He writes, “the Pacific
Coast is in danger of a combined attack from within and from without.” He thinks that JapaneseAmericans are acting as spies and plan to sabotage the United States.
1b. Would Lippman have supported the establishment of Japanese-American internment camps
during WWII? Cite one piece of evidence to support your answer.
Yes, Lippman would have supported internment camps, because he believed that JapaneseAmericans were planning to attack the U.S. He called Japanese-Americans “enemy aliens” and
warned that this was a “very serious and … very special” problem.
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Source 2
Note: In 1941, Curtis B. Munson investigated the loyalty of Japanese-Americans. The following are
excerpts from the report he submitted to President Roosevelt.
There are still Japanese in the United States who will tie dynamite around their waist and make a
human bomb out of themselves. We grant this, but today they are few. The Nisei, who are the children
of Japanese immigrants, are universally estimated from 90 to 98 percent loyal to the United States.…
The Nisei are pathetically eager to show this loyalty. They are not Japanese in culture. They are
foreigners to Japan. Though American citizens they are not accepted by Americans, largely because
they look differently and can be easily recognized.… They are not oriental or mysterious, they are very
American and are of a proud, self-respecting race suffering from a little inferiority complex and a lack
of contact with the white boys they went to school with. They are eager for this contact and to work
alongside them.… There is no Japanese “problem” on the Coast. There will be no armed uprising of
Japanese.
Munson, Curtis B. “Report and Suggestions Regarding Handling the Japanese Question on the Coast.” December 20, 1941. Commission on Wartime Relocation
and Internment of Civilians. http://encyclopedia.densho.org/Munson_Report/.

2a. What is Munson’s point of view on Japanese-Americans? Cite one piece of evidence to support
your answer.
Munson believes that Japanese-Americans considered themselves to be American citizens and were
not a threat to the United States. He writes, “They are not Japanese in culture. They are foreigners
to Japan.” This means that Japanese-Americans were not likely to side with Japan in the war
against America.
2b. Would Munson have supported the establishment of Japanese-American internment camps
during WWII? Cite one piece of evidence to support your answer.
No, Munson would not have supported internment camps, because he did not think JapaneseAmericans were a threat to the U.S. He declares, “There is no Japanese ‘problem’ on the Coast.
There will be no armed uprising of Japanese,” meaning that there was no reason to lock JapaneseAmericans away in internment camps to prevent them from attacking the United States.
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Large Version of Primary Sources

Source 1
The enemy alien problem on the Pacific Coast, or much more
accurately the Fifth Column problem, is very serious and it is
very special. What makes it so serious and so special is that
the Pacific Coast is in imminent danger of a combined attack
from within and from without.… It is a fact that since the
outbreak of the Japanese war there has been no important
sabotage on the Pacific Coast. From what we know about
Hawaii and about the Fifth Column in Europe this is not, as
some have liked to think, a sign that there is nothing to be
feared. It is a sign that the blow is well organized and that it
is held back until it can be struck with maximum effect.
Lippmann, Walter. "Today and Tomorrow: The Fifth Column on the Coast." Washington Post. February 12, 1942. http://encyclopedia.densho.org/sources/endenshopd-i67-00001-1/.
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Large Version of Primary Sources

Source 2
There are still Japanese in the United States
who will tie dynamite around their waist and make a human
bomb out of themselves. We grant this, but today they are
few. The Nisei, who are the children of Japanese immigrants,
are universally estimated from 90 to 98 percent loyal to the
United States… The Nisei are pathetically eager to show this
loyalty. They are not Japanese in culture. They are foreigners
to Japan. Though American citizens they are not accepted by
Americans, largely because they look differently and can be
easily recognized… They are not oriental or mysterious, they
are very American and are of a proud, self-respecting race
suffering from a little inferiority complex and a lack of
contact with the white boys they went to school with. They
are eager for this contact and to work alongside them…
There is no Japanese “problem” on the Coast. There will be
no armed uprising of Japanese.
Munson, Curtis B. “Report and Suggestions Regarding Handling the Japanese Question on the Coast.” December 20, 1941. Commission on Wartime Relocation
and Internment of Civilians. http://encyclopedia.densho.org/Munson_Report/.
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Large Version of Primary Sources

Source 3
[T]he successful prosecution of the war requires every
possible protection against espionage and against
sabotage.… Now, therefore, I hereby authorize and direct the
Secretary of War to prescribe military areas from which any
or all persons may be excluded, and with respect to which,
the right of any person to enter, remain in, or leave shall be
subject to whatever restrictions the Secretary of War may
impose.
Franklin D. Roosevelt
The White House,
February 19, 1942
President Franklin D. Roosevelt. "Executive Order 9066: Authorizing the Secretary of War to Prescribe Military Areas." February 19, 1942. Public Domain.
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Large Version of Primary Sources

Source 4
Map of Japanese-American Internment Camps

National Park Service. “Map 2: War Relocation Centers in the United States.” http://www.nps.gov/nr/twhp/wwwlps/lessons/89manzanar/89locate2.htm. Public
Domain.
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Large Version of Primary Sources

Source 5

"Exclusion Order posted at First and Front Streets in San Francisco directing removal of persons of Japanese ancestry from the first section of the city to be
affected by evacuation. Evacuees will be housed in War Relocation Authority centers for the duration." FDR Library. April 1, 1942. Public Domain.
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Large Version of Primary Sources

Source 6
The Mochida Family Awaiting Relocation

Series : Central Photographic File of the War Relocation Authority, compiled 1942 – 1945. Record Group 210: Records of the War Relocation Authority, 1941 –
1989. Department of the Interior. War Relocation Authority. http://research.archives.gov/description/537505. Public Domain.
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Large Version of Primary Sources

Source 7
Expeditionary Learning is seeking permission for this material. We will post an updated version of
the lesson once permission is granted.
Source: http://dr-hermes.livejournal.com/483824.html
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Large Version of Primary Sources

Source 8
Miné Okubo Quotes (from Citizen 13660)
“Contraband such as cameras, binoculars, short-wave radios,
and firearms had to be turned over to the local police… It
was Jap this and Jap that. Restricted areas were prescribed
and many arrests and detentions of enemy aliens took place.”
“A woman seated near the entrance gave me a card with No.
7 printed on it and told me to go inside and wait… As a result
of the interview, my family name was reduced to No. 13660.
I was given several tags bearing the family number, and was
then dismissed.”
“The place was in semidarkness; light barely came through
the dirty window on either side of the entrance. A swinging
half-door divided the 20-by-9 ft. stall into two rooms… Both
rooms showed signs of a hurried whitewashing. Spider webs,
horse hair, and hay had been whitewashed with the walls.
Huge spikes and nails stuck out all over the walls. A two-inch
layer of dust covered the floor…”
“We were close to freedom and yet far from it… Streams of
cars passed by all day. Guard towers and barbed wire
surrounded the entire center. Guards were on duty day and
night.”
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Primary Sources:
Japanese-American Internment during World War II QuickWrite
Name:
Date:
QuickWrite: How can we understand Miné Okubo’s story better based on the new information in
these primary sources? Cite two specific details to support your answer.
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Analyzing Mediums
Name:
Date:

Medium: Text
Advantages:

Disadvantages:

Medium: Photograph
Advantages:

Disadvantages:

Medium: Cartoon
Advantages:

Disadvantages:
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Analyzing Mediums
Name:
Date:
Comparing Source 1 & Source 7
1. Source 1 and Source 7 share a point of view on Japanese-Americans. What is that point of view?

2. What are the two different mediums the creators of these sources chose to use?

3. Why might Walter Lippman, the author of Source 1, have chosen to use text as his medium? What
are the advantages of using text to communicate his point of view about Japanese-Americans?

4. Why might Dr. Seuss, the author of Source 7, have chosen to use a cartoon as his medium? What
are the advantages of using a cartoon to communicate his point of view about Japanese-Americans?
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Analyzing Mediums
Name:
Date:
Comparing Source 4 and Source 8
5. Source 4 and the last two quotes of Source 8 are about the same topic. What is that topic?

6. What are the two different mediums the creators of these sources chose to use?

7. What can we learn about the internment camps from Source 4 that we cannot learn from Source 8?

8. What can we learn about the internment camps from Source 8 that we cannot learn from Source 4?
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Analyzing Mediums Exit Ticket
Name:
Date:
The two sources below both communicate ideas about Japanese-American internment, but their
creators have chosen to use different mediums to express these ideas. Beneath each source, explain at
least one advantage and one disadvantage of using this medium to present these specific ideas.
The Mochida Family Awaiting Relocation

Series : Central Photographic File of the War Relocation Authority, compiled 1942 – 1945. Record Group 210: Records of the War Relocation Authority, 1941 –
1989. Department of the Interior. War Relocation Authority. http://research.archives.gov/description/537505. Public Domain.

Medium:
Advantages:

Disadvantages:
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Analyzing Mediums Exit Ticket
Name:
Date:
“A woman seated near the entrance gave me a card with No. 7 printed on it and told me to go inside
and wait.… As a result of the interview, my family name was reduced to No. 13660. I was given
several tags bearing the family number, and was then dismissed.” —Miné Okubo, Citizen 13660
Medium:
Advantages:

Disadvantages:
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Venn Diagram: Miné and Louie
Name:
Date:
Louie Zamperini and Miné Okubo both experienced a form of captivity during World War II. Louie
was a prisoner of war in Japan, and Miné was forced to move to an internment camp in the United
States. Compare and contrast their experiences. Use specific details and evidence from Unbroken and
“The Life of Miné Okubo” to fill in the Venn diagram:
Louie Zamperini

Miné Okubo
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Mid-Unit 2 Assessment:
Evaluating and Classifying Primary Sources
Name:
Date:
Learning Target: I can evaluate the advantages and disadvantages of using different mediums to
present an idea. (RI.8.7)
Part A.
Directions: Take 10 minutes to silently browse and view the mediums used in the Gallery Walk.
Then select three different mediums to analyze for this assessment.
1. Write the number of each medium you have selected
2. Identify the type of each medium (remember, you must choose three different types).
3. Evaluate the advantages and disadvantages of using each type of medium.
Medium: #__________ Type:_______________________
Advantages:

Disadvantages:

Medium: #__________ Type:_______________________
Advantages:

Disadvantages:

Medium: #__________ Type:_______________________
Advantages:

Disadvantages:

57

Mid-Unit 2 Assessment:
Evaluating and Classifying Primary Sources
Part B.
Directions: Now that you have identified three different types of mediums and have evaluated the
advantages and disadvantages of using each, respond to the question:
“From the perspective of the viewer, what can you learn from these different mediums? What is an
advantage of using one medium over another to convey an idea?” Be sure to use the strongest
examples from your work above to support your answer.
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Unbroken Structured Notes, Pages 200–229
Name:
Date:
Summary of pages 200–203
Louie meets Bill Harris in Ofuna and admires his intellect and courage as they all continue to struggle
under inhumane treatment and malnutrition. Gaga the duck becomes the POWs’ mascot. Jimmie
Sasaki calls Louie into his office often, but no effort to interrogate him was ever made. Louie suspects
that Sasaki is protecting him.
What is the gist of pages 203–210?

Summary of pages 212–229
Both Louie’s and Phil’s families refuse to believe that their sons are dead. Even after an official letter
from Hale’s office tells them that Louie is dead and his trunk is shipped home, they hold their belief in
Louie’s survival. Thirteen months after their disappearance, messages were sent to the families of The
Green Hornet crew. The letters officially declared all the men dead.
A Japanese document is found. When the document is translated, it shows that Louie and Phil were
picked up, beaten, and then sent to Japan by boat. The families are not made aware of this.
Focus Question: The men imprisoned at Ofuna participate in small acts of rebellion and subversion.
In what ways do they rebel, and what is the effect of these acts on the prisoners?

59

Unbroken Structured Notes, Pages 200–229
Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

querying (203)
clandestine (203)
subversion (204)
purloined (205)
loitering (208)
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Written Conversation Note-catcher
Name:
Date:
The men imprisoned at Ofuna participate in small acts of rebellion and subversion. In what ways do
they rebel? What is the effect of these acts on the prisoners?
I Say

My Partner
Responds

I Build
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My Partner
Concludes

Conditional and Subjunctive Mood
Conditional Mood
Sentences written in the conditional mood indicate a state that will cause something to happen. Key
words are might, could, and would.
Examples:

The soda might explode if you shake it
up.

The soda could explode if you keep
shaking it.

Subjunctive Mood
Sentences written in the subjunctive mood indicate a state that is a wish, a desire, or an imaginary
situation. Key words or phrases include if, I wish, I hope that, or I desire that.
Examples:

If he were to shake the soda, it would
explode.

I wish I were a butterfly.

TIP 1: The subjunctive mood requires use of “were” instead of “was” as in the examples above.
TIP 2: Sometimes sentences are conditional AND subjunctive.
On the line, identify whether the sentences from Unbroken are conditional or subjunctive mood.
1. _____________________ “Residents looking out their back windows might catch a glimpse of
a long-legged boy dashing down the alley, a whole cake balanced on his hands” (6).
2. _____________________ “If asked what he wanted to be, his answer would have been
‘cowboy’” (11).
3. _____________________ “If Louie were recognized for doing something right, Pete argued,
he’d turn his life around” (13).
4. _____________________ “It had been Mitchell’s job to strap them to his body, but if he had
done so, the instruments had gone to the bottom with him” (128).
5. _____________________ “Phil felt as if he were on fire” (141).
6. _____________________ “As a pilot, he was keenly conscious that if he made a mistake, eight
other men could die” (90).
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Unbroken Structured Notes, Pages 230–247
Name:
Date:
What’s the gist of pages 230–234, 237–238, 239–242, and 244–247?

Summary of pages 242–244
Louie and the enlisted men fight back in the only ways they can: sabotage and stealing. They risk their
lives to sink barges, pee on rice and derail trains, but they are no longer passive captives. They steal
rice, sugar and anything they can. “Stealing from the enemy won back their dignity” (244).
Focus Question: What does Hillenbrand see as reasons the Bird is the way he is?
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Unbroken Structured Notes, Pages 230–247
Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

imperious (232)
nihilism (233)
volatility (234)
haughtiness (238)
impunity (245)
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Word Choice Note-catcher
Name:
Date:

Words and Phrases from Unbroken

How do these words help me understand
Watanabe better?

Word Choice Note-catcher (one for display)
Words and Phrases from Unbroken

How do these words help me understand
Watanabe better?
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Three Threes in a Row Note-catcher
Name:
Date:
Three Threes in a Row Note-catcher
In what ways did Watanabe’s
actions reveal his belief in
nihilism?

Why did Watanabe target Louie
specifically?

What are some acts of
dehumanization Watanabe
used to make Louie invisible?

What was the defining event
that led to Watanabe’s brutal
behavior? How did it affect
him?

What were the small acts of
resistance the POWs waged at
Omori?

How did Louie resist the Bird’s
attempts to dehumanize him to
try to make him invisible (in
both senses of the word)?

What two attributes separated
Watanabe from other prison
guards?

Why were acts of sabotage and
resistance important to the
POWs?

In what ways was Louie isolated
from the outside world and
made invisible?
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Unbroken Structured Notes, Pages 248–261
Name:
Date:
What is the gist of pages 248–253?

Summary of pages 253–258
In 1944 an Office of War Information employee hears a Japanese propaganda show Postman Calls
informing listeners that Louie is alive and in a Japanese POW camp. At the same time, the family is
sent his Purple Heart and $10,000 in insurance money for his death. They choose to save the medal
and the money for Louie’s arrival home.
A second broadcast of Postman Calls is Louie himself speaking. He drops hints that would help his
family identify him as the speaker. People from all over the country call the Zamperinis about the
broadcast—many confirm it was Louie’s voice.
What’s the gist of “Louie’s letter” on pages 256–257?

What is the gist of pages 259–261?
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Unbroken Structured Notes, Pages 248–261
Focus Question: In what ways does Louie continue to resist invisibility?

Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

clamor (250)
distorting (250)
portended (251)
vitriol (251)
propaganda (260)
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Propaganda:
Frayer Model
Name:
Date:
Understanding Propaganda
Definition

Examples

Characteristics/Explanation

Propaganda
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Non-Examples

Written Conversation Note-catcher
Name:
Date:
During World War II, what did Louie Zamperini and Miné Okubo have in common?
I Say

My Partner
Responds

I Build
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My Partner
Concludes

Unbroken Structured Notes, Pages 261–329
Name:
Date:
Summary of pages 261–290:
Still in the Omori POW camp, Louie and the other prisoners see U.S. B-29s flying overhead on their
way to Tokyo. The bombers increase the Bird’s mania, and he stalks Louie. Louie, starving, starts to
unravel under the Bird’s incessant attacks. Eventually, the Bird is ordered to leave Omori because of
his cruelty toward the POWs. Bill Harris is transferred to Omori, where he and Louie are reunited. Bill
is in rough shape, so Louie gives him his Red Cross box to help him gain his strength. The Tokyo
bombings continue. The POWs hear about the “kill all” order and fear for their lives. Louie is
transferred to Naoetsu, where the Bird is in command. The Bird withholds Red Cross packages and
forces the POWs into slave labor. Louie fights back by stealing rice. He hurts himself working and is
forced to work in the camp all day with the Bird, who makes him clean out a pig pen with his bare
hands. Louie and the rest of the POWs conspire to kill the Bird by contaminating his rice with infected
feces. Four hundred new POWs are marched into Naoetsu from POW camps in larger cities that have
been destroyed by U.S. B-29 bombers. They inform Louie that Germany has fallen and Japan remains
in the war alone. Fish is stolen from a worksite, and the men get caught. Rather than punish the
culprits, the Bird orders each man to punch POW officers in the face. Up to 200 punches land on
Louie’s face, and his nose is broken.
What’s the gist of pages 291-293?

Summary of pages 294–300:
Louie becomes the caretaker of a goat on the brink of death. The goat dies, and the Bird beats Louie.
On August 1, a huge U.S. air raid is launched. After the bombing, the bombers drop leaflets warning
Japanese civilians of further bombings in Hiroshima and Nagasaki. The Bird tells Louie, “Tomorrow
I’m going to drown you” (297), but instead he beats him senseless and leaves him with the threat of
drowning him the next day. Again, Louie plots to kill the Bird. On August 6, 1945, the U.S. drops an
atomic bomb on the city of Hiroshima.
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Unbroken Structured Notes, Pages 261–329
What’s the gist of pages 301-308?

Summary of pages 309–329:
Five days after the atomic bomb is dropped, the commander of the camp tells Louie and the POWs
that “The emperor has brought peace to the world” (309). Days later, American fighter planes drop
food supplies to starving POWs. Louie and his fellow POWs celebrate. The Bird escapes. The U.S.
sends planes to transport POWs out of Japan. Louie is flown to Okinawa to recuperate. His family
waits anxiously for his return home. Months later, Louie and Pete reunite in San Francisco. The entire
family celebrates Louie’s return on a runway in Long Beach, California. (See a picture of this reunion
on page 330.) Phil reunites with his family, marries Cecy immediately, and the two run away to a
place where no one can find them. On September 2, 1945, Japan formally surrenders and World War
II ends.
Focus Question: Why do the men doubt that the war is over?

72

Unbroken Structured Notes, Pages 261–329
Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

emaciated (291)
liquidated (292)
stricken (301)
innocuous (303)
inuring (305)
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Informational Essay Prompt and New York State
Grades 6–8 Expository Writing Evaluation Rubric
Name:
Date:
During World War II, what were the efforts to make both Japanese-American internees and American
POWs in Japan “invisible” and how did each group resist? Use the strongest evidence from Unbroken,
and selected other informational sources about Japanese-American internees.
New York State Grade 6–8 Expository Writing Evaluation Rubric
Criteria

CONTENT AND
ANALYSIS:
the extent to which
the essay conveys
complex ideas and
information clearly
and accurately in
order to support
claims in an
analysis of topics or
texts
COMMAND OF
EVIDENCE:
the extent to which
the essay presents
evidence from the
provided texts to
support analysis
and reflection

SCORE
4
Essays at this level:
—clearly introduce a
topic in a manner that
is compelling and
follows logically from
the task and purpose
—demonstrate
insightful analysis of
the text(s)

—develop the topic
with relevant, wellchosen facts,
definitions, concrete
details, quotations, or
other information and
examples from the
text(s)
—sustain the use of
varied, relevant
evidence

3
Essays at this level:
— clearly introduce a
topic in a manner that
follows from the task and
purpose
—demonstrate gradeappropriate analysis of
the text(s)

—develop the topic with
relevant facts,
definitions, details,
quotations, or other
information and
examples from the text(s)
—sustain the use of
relevant evidence, with
some lack of variety
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This means, in my informational essay, I
need to …

Informational Essay Prompt and New York State
Grades 6–8 Expository Writing Evaluation Rubric
New York State Grade 6–8 Expository Writing Evaluation Rubric
Criteria

SCORE
4
Essays at this level:

3
Essays at this level:

COHERENCE,
ORGANIZATION,
AND STYLE: the
extent to which
the essay logically
organizes complex
ideas, concepts,
and information
using formal style
and precise
language

—exhibit clear
organization, with the
skillful use of
appropriate and varied
transitions to create a
unified whole and
enhance meaning
—establish and
maintain a formal style,
using gradeappropriate, stylistically
sophisticated language
and domain-specific
vocabulary with a
notable sense of voice
—provide a concluding
statement or section
that is compelling and
follows clearly from the
topic and information
presented

—exhibit clear
organization, with the use
of appropriate transitions
to create a unified whole
—establish and maintain a
formal style using precise
language and domainspecific vocabulary
—provide a concluding
statement or section that
follows from the topic and
information presented

CONTROL OF
CONVENTIONS:
the extent to which
the essay
demonstrates
command of the
conventions of
standard English
grammar, usage,
capitalization,
punctuation, and
spelling

—demonstrate gradeappropriate command
of conventions, with few
errors

—demonstrate gradeappropriate command of
conventions, with
occasional errors that do
not hinder comprehension
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This means, in my informational essay, I
need to …

Rubric Criteria Strips
(from “3” Column of the NYS Expository Writing Evaluation Rubric)
1) Content and Analysis:
“clearly introduce a topic in a manner that follows from the task and purpose”
This means, in my informational essay, I need to …

2) Command of Evidence:
“develop the topic with relevant facts, definitions, details, quotations, or other
information and examples from the text(s)”
This means, in my informational essay, I need to …

3) Coherence, Organization and Style:
“exhibit clear organization, with the use of appropriate transitions to create a
unified whole”
This means, in my informational essay, I need to …
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Rubric Criteria Strips
(from “3” Column of the NYS Expository Writing Evaluation Rubric)
4) Coherence, Organization and Style:
“establish and maintain a formal style using precise language and domain-specific
vocabulary”
This means, in my informational essay, I need to …

5) Coherence, Organization, and Style:
“provide a concluding statement or section that follows from the topic and
information presented”
This means, in my informational essay, I need to …

6) Control of Conventions:
“demonstrate grade-appropriate command of conventions, with occasional errors
that do not hinder comprehension”
This means, in my informational essay, I need to …
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Rubric Criteria Strips
(from “3” Column of the NYS Expository Writing Evaluation Rubric)
7) Rubric Criteria Strip for Modeling
“demonstrate grade-appropriate analysis of the text(s)”
This means, in my informational essay, I need to …
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Quote Sandwich Guide
(For Informational Essay)
A sandwich is made up of three parts—the bread on top, the filling in the middle, and the bread on the
bottom. A “quote sandwich” is similar; it is how you incorporate quotes from texts into an essay. First,
you introduce a quote by telling your reader where it came from. Then, you include the quote. Lastly,
you explain how the quote supports your idea.

Introduce the quote.
This includes the “who” and “when” of the quote.
Sample sentence starters for introducing a quote:
In Chapter ______, _______________________________.
When Louie is _______________, he________________.
After ___________, Miné________________________.

Include the quote.
Make sure to punctuate the quotes correctly using quotation marks. Remember to
cite the page number in parentheses after the quote.

Analyze the quote.
This is where you explain how the quote supports your idea.
Sample sentence starters for quote analysis:
This means that _________________________________.
This shows that __________________________________.
This demonstrates that ____________________________.
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Informational Essay Planner
Name:
Date:
Focusing Question: During World War II, what were the efforts to make both Japanese-American
internees and American POWs in Japan “invisible,” and how did each group resist?
Reminders:
* As you plan your essay, be intentional about writing sentences in the active or passive voice.
* Make sure that your spelling is correct, especially of names, places, and other domain-specific
vocabulary.
I. Introduction
A. Hook to
capture the
reader’s interest
and attention
B. Give brief
background
information to
the reader about
the texts
(historical
context, and who
Louie and Miné
were, etc.)
C. Topic or focus
statement
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Informational Essay Planner
II. Body Paragraph 1
Context to the
first reason
that supports
your focus
statement
A. Topic
sentence

B. Evidence 1

C. Evidence 2

D. Evidence 3

E. Concluding
sentence
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Informational Essay Planner
III. Body Paragraph 2
Context to the
second reason
that supports
your focus
statement
A. Topic
sentence

B. Evidence 1

C. Evidence 2

D. Evidence 3

E. Concluding
sentence
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Informational Essay Planner
V. Conclusion
A. Restate
focus
statement

B. Summarize
reasons

C. What do the
experiences of
these two
people show
about the
ability of
humans to
recover, even
from deeply
difficult
experiences?
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End of Unit 2 Assessment:
Best First Draft of an Informational Essay
Name:
Date:
For the End of Unit 2 Assessment, write your best first draft of your informational essay that
addresses the prompt:
During World War II, what were the efforts to make both Japanese-American internees and American
POWs in Japan “invisible,” and how did each group resist? Use the strongest evidence from Unbroken,
and selected other informational sources about Japanese-American internees.
Remember to keep today’s learning targets in mind as you write and use the resources you have
available, especially your Informational Essay Planner.
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Becoming Visible Again
Name:
Date:

Dignity
Synonyms & Related
Phrases

Reconnecting
Examples

Synonyms & Related
Phrases
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Examples

Unbroken Structured Notes, Pages 334-344
Name:
Date:
What’s the gist of pages 334-344?

Summary of pages 339–344
Louie goes to Miami Beach for two weeks of rest and relaxation. It is there that he meets beautiful,
wealthy, pedigreed Cynthia Applewhite. It is love at first sight for Louie. After two weeks of dating, he
asks her to marry him. He finishes his speaking tour, and Cynthia flies out to California to meet the
family and see him. They marry by the end of May, but not with the full blessing of Cynthia’s parents.
Louie’s drinking is starting to become a problem.
Focus Question: On page 338, Hillenbrand writes, “When the harsh push of memory ran through
Louie, reaching for his flask became as easy as slapping a swatter on a fly.” What is happening to
Louie? Why?
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Unbroken Structured Notes, Pages 334-344
Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

corroborated (334)
intercepted (336)
whereabouts (336)
Odyssean (337)
bewilderment (338)
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Sentence Voice and Mood
Name:
Date:

Active and Passive
What does active voice
indicate?

What does passive voice
indicate?

Choose the sentence that helps the reader make meaning best. Explain your choice.
1. a. The Green Hornet was crashed by a combination of mechanical failure and human error.
b. A combination of mechanical failure and human error crashed The Green Hornet.
Explain:
__________________________________________________________________
__________________________________________________________________
2. a. Sharks attacked the raft when it began to deflate.
b. The raft was attacked by sharks when it began to deflate.
Explain:
__________________________________________________________________
__________________________________________________________________
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Sentence Voice and Mood
3. a. Phil and Louie expected the worst on Kwajalein.
b. The worst was expected by Phil and Louie on Kwajalein.
Explain:
__________________________________________________________________
__________________________________________________________________
4. a. Dignity was brought to the POWs at Ofuna through small acts of defiance.
b. Small acts of defiance brought dignity to the POWs at Ofuna.
Explain:
__________________________________________________________________
__________________________________________________________________

Active and Passive
What is important to
remember when using
active or passive voice?

Conditional and Subjunctive
What does the
conditional mood
indicate?
What does the
subjunctive mood
indicate?
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Sentence Voice and Mood
1. If a pilot made a mistake, the plane ______________ crash.
Explain:
__________________________________________________________________
__________________________________________________________________
2. If Louie ____________ going to survive, he would need to tap into his “resilient optimism.”
Explain:
__________________________________________________________________
__________________________________________________________________
3. In the POW camps, the conditions were so terrible men _________________ die of many
preventable diseases.
Explain:
__________________________________________________________________
__________________________________________________________________
4. The Bird was so unpredictable and violent, he ____________________ do anything.
Explain:
__________________________________________________________________
__________________________________________________________________
Conditional and Subjunctive
What is important to
remember when using
the conditional or
subjunctive mood?
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VISIBILITY

Visibility
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Unbroken Structured Notes, Pages 345-353
Name:
Date:
What’s the gist of pages 345–353?

Summary of pages 339–344
Holocaust survivor Jean Amery described “a seething, purifying thirst for revenge” that some men
experienced after being imprisoned in Nazi concentration camps. How is Louie an example of what
Amery describes?
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Unbroken Structured Notes, Pages 345-353
Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

garrulous (345)
ravaged (346)
debilitating (346)
insidious (346)
flashbacks (347)
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Unbroken Structured Notes, Pages 354-380
Name:
Date:
What’s the gist of pages 354–top of 356?

Summary of pages 356–361:
At the end of the war, more than 5,400 Japanese were tried as war criminals; of those numbers, 4,400
were convicted, 984 were sentenced to death and 475 to life in prison. In Sasaki’s trial, it was revealed
that he was in truth a low-ranking interpreter, not the high-ranking official he had claimed to be. The
Bird had vanished into the mountains, where he became a farmer’s assistant and then a waiter. Later
he herded cows. In 1946, two bodies were found in the Okuchichibu Mountains. One was identified as
the Bird.
What is the gist of what you read on pages 363–376?

What is the gist of what you read on pages 377–380?
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Unbroken Structured Notes, Pages 345-353
Focus Question: On page 365, Hillenbrand writes, “No one could reach Louie because he had never
really come home.” What finally brings Louie home?

Vocabulary
Word

Definition

Context clues: How did
you figure out this word?

incognito (356)
imperatives (355)
lucidity (363)
paradox (366)
cleave (367)
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