New York State Common Core

English Language Arts
Curriculum

GRADE 7 Module 1
Unit 1
Student Workbook

GRADE 7: MODULE 1: UNIT 1: LESSON 1
Reading the Map and Beginning Chapter 1
Examples of Nonlinguistic Representations of Learning Target
Vocabulary in This Lesson

NOTICE

RECORD

EXPLAIN

DISCUSS

WONDERING

DISCUSS: Image Copyright Jacek Chabraszewski, 2013. Used under license from Shutterstock.com.
EXPLAIN: Image Copyright Pressmaster, 2013. Used under license from Shutterstock.com.
NOTICE: Image Copyright Zurijeta, 2013. Used under license from Shutterstock.com.
RECORD: Image Copyright Kamira, 2013. Used under license from Shutterstock.com.

WONDERING: Image Copyright Ollyy, 2013. Used under license from Shutterstock.com.

©	
  Copyright	
  holders	
  as	
  indicated	
  above.	
  Used	
  by	
  permission	
  and	
  not	
  subject	
  to	
  
Creative	
  Commons	
  license.

1NYS Common Core ELA Curriculum • G7:M1:U1:L1 • June 2013 •

14

GRADE 7: MODULE 1: UNIT 1: LESSON 1
Reading the Map and Beginning Chapter 1
Fist to Five Chart

(Example from http://classroomcollective.tumblr.com/post/25456453723)
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GRADE 7: MODULE 1: UNIT 1: LESSON 1
Reading the Map and Beginning Chapter 1
I Notice/I Wonder Note-catcher

I notice …

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.

I wonder …
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GRADE 7: MODULE 1: UNIT 1: LESSON 1
Reading the Map and Beginning Chapter 1
I Notice/I Wonder Note-catcher
I notice …
1. Describe the information in the square in the top righthand corner of the map.

I wonder …
1. Circle a question you think is interesting.

* a. How can there be swampland right next to a desert?
* b. How big are the mountains in this area?
* c. What animals live in the grasslands here?

2. Describe the information in the square in the top left-hand
corner of the map.

2. Circle a question you think is interesting:

* a. Is Sudan the biggest country in Africa?
* b. What are the names of all of the countries
surrounding Sudan?

* c. Where is Sudan in relation to the Earth’s equator?

3. Draw the shape of “Salva’s route.”

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.

3. 3. Ask a question you have about Salva’s route.
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GRADE 7: MODULE 1: UNIT 1: LESSON 1
Reading the Map and Beginning Chapter 1
Reader’s Notes for the novel A Long Walk to Water

Column 1
Chapter and
page numbers

Column 2
What Nya’s story is
about—my first ideas

Column 3
What Nya’s story is
about—any new ideas

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.

Column 4
What Salva’s story is
about—my first ideas

Column 5
What Salva’s story is
about—any new ideas
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GRADE 7: MODULE 1: UNIT 1: LESSON 1
Reading the Map and Beginning Chapter 1
Characters

• Hetty Robinson, a former slave
• Bob, Hetty’s oldest son
• Hilda, Hetty’s daughter
• Sissy, Hetty’s daughter
• Reverend Edward Perry Jones, a preacher
• [*]Janelle Clay, a black girl living in Vicksburg, Mississippi
• Bob’s boss, a white barbershop owner in Vicksburg
• Milt Hinton, Hilda’s son
• [*]Conductor, on a train
• Benny Goodman, a white boy living in Chicago
• Narrators A-E
• *An asterisk indicates an imaginary character. All others were real people.

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 2
Letter to Families

Dear Families,
At school, students began a new study about the experiences of people in Southern Sudan. Sudan was engaged in a civil war for
many years. In class and at home, students will be reading the novel A Long Walk to Water, by Linda Sue Park, and reading
accounts of many people who were affected by the Sudanese Civil War.
In class today, students read from the first chapter of A Long Walk to Water, in which there is an account of some violence. It is
not graphic or gruesome, but anytime we read about violence in the world, we need to be extra thoughtful to make sure that
everyone feels safe. We discussed strategies we might use to support safety during a difficult reading (such as taking a break from
the reading, talking to an adult or a friend about your thoughts, journaling, or writing a note to the teacher). Please ask your
child about these strategies we discussed and offer your support should your child ask for it.
We welcome your feedback and questions about the important work that we are doing to support your child’s growth as a reader,
writer, and citizen.
Please print and sign your name on this letter and return it with your child to school tomorrow so that we know that you received
this communication.
Sincerely,
____________________________________________
parent/guardian name & signature
Estimadas familias,
En la escuela, los estudiantes comenzaron un nuevo estudio sobre las experiencias de las personas del sur de Sudán. Sudán
estuvo comprometido en una guerra civil por muchos años. En la clase y en el hogar, los estudiantes van a leer la novela Una
caminata larga hacia el agua, por Linda Sue Park, y otros relatos de muchas personas que fueron afectadas por la guerra civil
sudanesa.
En la clase de hoy, los estudiantes leyeron parte del primer capítulo de Una caminata larga hacia el agua,, en el que hay un relato
un poco violento. No es gráfico o espantoso, pero en cualquier momento en que se lee acerca de la violencia en el mundo,
tenemos que ser más cuidadosos para asegurar de que todos se sienten seguros. En clase, hablamos de estrategias que
podríamos utilizar para apoyar el sentido de seguridad durante una lectura difícil, como tomar un descanso de la lectura, hablar
con un adulto o con un amigo acerca de nuestros pensamientos, llevar un diario, o escribirle una nota a la maestra. Por favor
pregúntele a su hijo acerca de estas estrategias que hemos discutido y ofrezca su apoyo en caso de que su hijo lo pida.
Agradecemos sus comentarios y preguntas acerca de la importante obra que estamos haciendo para apoyar el crecimiento de su
niño como lector, escritor y ciudadano.
Por favor imprima esta carta y firme su nombre y devuélvala a la escuela con su hijo mañana para que sepamos que ha recibido
esta comunicación.
Atentamente,
____________________________________________
Nombre y furma del padre/tutor
Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 2
Exit Ticket (Lesson 2)

Name:
Date:

Look at the opening map from A Long Walk to Water:
1.

What do you now notice about the map and the route?

2. List in order the different environments that are on the route from the village of Loun-Ariik to Kakuma.

Name:
Date:

Look at the opening map from A Long Walk to Water:
1.

What do you now notice about the map and the route?

2. List in order the different environments that are on the route from the village of Loun-Ariik to Kakuma.

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 2
Characters

The character(s) in this section are
Hetty Robinson, a former slave
Bob, Hetty’s oldest son
Hilda, Hetty’s daughter
Sissy, Hetty’s daughter
Reverend Edward Perry Jones, a preacher
[*]Janelle Clay, a black girl living in Vicksburg, Mississippi
Bob’s boss, a white barbershop owner in Vicksburg
Milt Hinton, Hilda’s son
[*]Conductor, on a train
Benny Goodman, a white boy living in Chicago
Narrators A-E
*An asterisk indicates an imaginary character. All others were real people.

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 3
Inferring about Character: Analyzing and Discussing
Points of View (Chapter 2)
Exit Ticket (Lesson 3)

Name:
Date:
Describe one way that Linda Sue Park (the author) has created different points of view for Nya and Salva.
How are the two characters different?

Name:
Date:
Describe one way that Linda Sue Park (the author) has created different points of view for Nya and Salva.
How are the two characters different?

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 4
Establishing Structures for Reading: Gathering Evidence
about Salva’s and Nya’s Points of View
(Reread Chapters 1 and 2)
Gathering Evidence Graphic Organizer—Character
Development in A Long Walk to Water

Name:
Date:
Title of text: A Long Walk to Water, Chapters 1 and 2
The two central characters in the novel A Long Walk to Water are named Nya and Salva. The author of the
novel, Linda Sue Park, includes a short section in each chapter that is written from Nya’s perspective, while
the remainder of the chapter is written from Salva’s perspective. These two characters have many
similarities and many differences. How do culture, time, and place influence the development of each
character’s identity?
B. What will you be gathering evidence about? Underline the focusing question in the assignment above.
C.

What information will you need to be able to answer the Guiding Question and to explain your answer? Turn to a
partner. Look carefully at the graphic organizer below as you discuss the answers to the following questions. Color in the
circle next to each question after you have talked about it.

• What information will you put in the first two columns?
• Where will you get this information?
• What information will go in the third column?
• Where will this information come from?
• Why are you gathering all this information? What are you trying to figure out?

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 4
Establishing Structures for Reading: Gathering Evidence
about Salva’s and Nya’s Points of View
(Reread Chapters 1 and 2)
Gathering Evidence Graphic Organizer—Character
Development in A Long Walk to Water

These two characters have many similarities and many differences. How do culture, time, and place influence the development of each
character’s identity?

Detail/Evidence
What Salva or Nya thought, said, or
did

Quote (About Nya or Salva?)
“Salva had three brothers and two
sisters. As each boy reached the age of
about ten years, he was sent off to
school.”
Quote (About Nya or Salva?)

Page

Inference/Reasoning
What this shows about how culture,
time, or place influenced Salva’s or
Nya’s identity

2

Meaning (Related to culture, time,
or place?)
In Salva’s culture, schooling is only
for boys. He feels grateful and takes
school seriously.
Meaning (Related to culture, time,
or place?)

6

“The war had started two years earlier.
Salva did not understand much about it,
but he knew that rebels from the
southern part of Sudan, where he and
his family lived, were fighting against
the government, which was based in
the north.”
Quote (About Nya or Salva?)

Used in your
writing?

Salva is growing up in the 1980s: we
know that he is 11 years old in
1985. The war started two years
earlier. This affects his identity
because …

1

Meaning (Related to culture, time,
or place?)

“It would take her half the morning if
she didn’t stop along the way.”
Quote (About Nya or Salva?)

Meaning (Related to culture, time,
or place?)
Meaning (Related to culture, time,
or place?)

Quote (About Nya or Salva?)

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 4
Establishing Structures for Reading: Gathering Evidence
about Salva’s and Nya’s Points of View
(Reread Chapters 1 and 2)
Gathering Evidence Graphic Organizer—Character
Development in A Long Walk to Water

D. We now will reread the chapter. Listen carefully as the chapter is read aloud. Watch for information that will help you
to complete the graphic organizer. During the read-aloud, every time you hear some evidence from the text that you
think belongs on the chart, raise your hand. The class will stop to discuss what you have noticed and decide whether
to add that evidence to the chart.
You may have noticed that there is not much room to write in each box! Don’t worry. We will practice taking notes in
that small space using just key words and phrases.

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 5

Practicing Structures for Reading: Gathering Evidence about
Salva’s and Nya’s Points of View (Reread Chapter 3)

Gathering Evidence Graphic Organizer—Character
Development in A Long Walk to Water

• Name:
• Date:
•

Title of text: A Long Walk to Water, Chapter 3
The two central characters in the novel A Long Walk to Water are named Nya and Salva. The author of the
novel, Linda Sue Park, includes a short section in each chapter that is written from Nya’s perspective, while
the remainder of the chapter is written from Salva’s perspective. These two characters have many
similarities and many differences. How do culture, time, and place influence the development of each
character’s identity?
1. What will you be gathering evidence about? Underline the focusing question in the assignment above.
2. What information will you need to be able to answer the Guiding Question and to explain your answer? Turn to a partner.
Look carefully at the graphic organizer below as you discuss the answers to the following questions. Color in the circle
next to each question after you have talked about it.

– What information will you put in the first two columns?
– Where will you get this information?
– What information will go in the third column?
– Where will this information come from?
– Why are you gathering all this information? What are you trying to figure out?

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 5

Practicing Structures for Reading: Gathering Evidence about
Salva’s and Nya’s Points of View (Reread Chapter 3)

Gathering Evidence Graphic Organizer—Character
Development in A Long Walk to Water

These two characters have many similarities and many differences. How do culture, time, and place influence the development of each
character’s identity?
Detail/Evidence
What Salva or Nya thought, said, or did

Page

Inference/Reasoning
What this shows about how culture, time, or place
influenced Salva’s or Nya’s identity

Quote (About Nya or Salva?)

14–
15

Meaning (Related to culture, time, or place?)
It’s possible that her walk home won’t go well. Nya
lives in a place that can be difficult or dangerous.

16

Meaning (Related to culture, time, or place?)

“But she might reach home by noon, if all went
well.”

Quote (About Nya or Salva?)

Used in your
writing?

“Salva let out his breath in relief. He was glad
that she was not Nuer.”

Quote (About Nya or Salva?)

Meaning (Related to culture, time, or place?)

Quote (About Nya or Salva?)

Meaning (Related to culture, time, or place?)

Quote (About Nya or Salva?)

Meaning (Related to culture, time, or place?)

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 5

Practicing Structures for Reading: Gathering Evidence about
Salva’s and Nya’s Points of View (Reread Chapter 3)

Gathering Evidence Graphic Organizer—Character
Development in A Long Walk to Water

3. We now will reread the chapter. Listen carefully as the chapter is read aloud. Watch for information that will help you to
complete the graphic organizer. During the read-aloud, every time you hear some evidence from the text that you think
belongs on the chart, raise your hand. The class will stop to discuss what you have noticed and decide whether to add that
evidence to the chart.
You may have noticed that there is not much room to write in each box! Don’t worry. We will practice taking notes in that
small space using just key words and phrases.

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 5

Practicing Structures for Reading: Gathering Evidence about
Salva’s and Nya’s Points of View (Reread Chapter 3)

Characters in this section

• Hetty Robinson, a former slave
• Bob, Hetty’s oldest son
• Hilda, Hetty’s daughter
• Sissy, Hetty’s daughter
• Reverend Edward Perry Jones, a preacher
• [*]Janelle Clay, a black girl living in Vicksburg, Mississippi
• Bob’s boss, a white barbershop owner in Vicksburg
• Milt Hinton, Hilda’s son
• [*]Conductor, on a train
• Benny Goodman, a white boy living in Chicago
• Narrators A-E
*An asterisk indicates an imaginary character. All others were real people.

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 6

Building Background Knowledge: The Lost Boys of Sudan

Time Trip: Sudan’s Civil War

The current conflict in Sudan is only the latest chapter in the country’s violent history. Apart from an 11-year peace from 1972 to
1983, Sudan has been entrenched in war since it became an independent nation in
1956. The Darfurian conflict erupted just as a long civil war between northern and southern Sudan was winding down. That war
was fought between the mainly Muslim Arab north and the mostly non-Muslim, non-Arab south. It began in 1983 and was one of
the longest-lasting and deadliest wars of the 20th century. About 2 million civilians were killed, and more than 4 million people
were forced to flee their homes.
Some of those refugees are known as the Lost Boys of Sudan. Fleeing violence and the fear of being forced into war, thousands of
boys fled by foot to Ethiopia. The 1,000-mile trek was grueling. They went days without food or water, eating leaves and berries
and sucking liquid from mud to stay alive. Exhausted, some boys died of starvation or dehydration.
The boys who continued found shelter at a refugee camp in Ethiopia, but their safety was short- lived. Fighting erupted in
Ethiopia in 1991, forcing them to flee again. As they ran, gunmen in tanks fired at them. To escape, the boys had to cross the
crocodile-infested River Gilo. Thousands drowned, were eaten by crocodiles, or were shot.
By the time the boys arrived at a refugee camp in Kenya in 1992, only 10,000—fewer than half of the original 26,000—were still
alive. After nine years at the camp, about 4,000 of the Lost Boys were brought by the U.S. government to cities in the United
States to begin new lives.
Now some Lost Boys are returning home. A peace agreement signed on Jan. 9, 2005, officially ended Sudan’s civil war. Though
aid agencies recently reported that many communities in the south still lack food and water, some 500,000 Sudanese are
expected to return home this year in what is one of the largest movements of people in recent history.

Excerpt from: “Life and Death in Darfur: Sudan’s Refugee Crisis Continues,” Current Events, April 7, 2006, 2. Copyright © 2006
by Scholastic Inc. Reprinted by permission of Scholastic Inc.

Copyright © 2006 by Scholastic, Inc. Used by permission and not subject to
Creative Commons license.
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GRADE 7: MODULE 1: UNIT 1: LESSON 6

Building Background Knowledge: The Lost Boys of
Sudan

Exit Ticket

• Learning Target: I can make connections from the text “Time Trip: Sudan’s Civil War” to the novel A Long Walk to
Water.
1. Discuss your thoughts on the following question with a partner: “How does Salva’s story relate to this article?” Point
out to your partner which passages in the text support your thinking.
2. Independently, write a response to this question below. Cite evidence from the article “Time Trip: Sudan’s Civil War”
to support your thinking.

• Learning Target: I can make connections from the text “Time Trip: Sudan’s Civil War” to the novel A Long Walk to
Water.
3. Discuss your thoughts on the following question with a partner: “How does Salva’s story relate to this article?” Point
out to your partner which passages in the text support your thinking.
4. Independently, write a response to this question below. Cite evidence from the article “Time Trip: Sudan’s Civil War”
to support your thinking.

Created by Expeditionary Learning, on behalf of Public Consulting
Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.

NYS Common Core ELA Curriculum • G7:M1:U1:L6 • June 2013 •
19

2

GRADE 7: MODULE 1: UNIT 1: LESSON 7
Practicing Structures for Reading: Gathering and Using Evidence to
Analyze Salva’s and Nya’s Points of View (Chapter 4)
Gathering Evidence—Character Development in A Long Walk to Water

Name:
Date:
These two characters have many similarities and many differences. How do culture, time, and place influence the development of each
character’s identity?
Detail/Evidence
What Salva or Nya thought, said, or did

Page

Inference/Reasoning
What this shows about how culture, time, or place
influenced Salva’s or Nya’s identity

Quote (About Nya or Salva?)

Meaning (Related to culture, time, or place?)

Quote (About Nya or Salva?)

Meaning (Related to culture, time, or place?)

Quote (About Nya or Salva?)

Meaning (Related to culture, time, or place?)

Created by Expeditionary Learning, on behalf of Public Consulting Group,
Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.

Used in your
writing?
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GRADE 7: MODULE 1: UNIT 1: LESSON 7
Practicing Structures for Reading: Gathering and Using Evidence to
Analyze Salva’s and Nya’s Points of View (Chapter 4)
Gathering Evidence—Character Development in A Long Walk to Water

Name:
Date:
1. Part A: Based on the text in Chapter 4, how did Salva feel about Buksa?

– Salva disagreed with Buksa.
– Salva was afraid of Buksa.
– Salva wanted to imitate Buksa.
– Salva was impressed with Buksa.
1. Part B: Which sentence from the passage best shows Salva’s feelings about Buksa?

– “Salva’s fear began to grow until it was even stronger than his hunger.”
– “By now Salva had caught the feeling of excitement.”
– “Salva frowned and shook his head.”
– “Just then Buksa stopped walking. Salva stopped, too.”
2. Part A: Paraphrase the sentence below in your own words: what is terrain, and what is the terrain like where
Salva is walking?
“They slept on the ground. The terrain changed from scrub to woodland; they walked among stands of stunted
trees. There was little to eat: a few fruits here and there, always either unripe or worm-rotten.”

2. Part B: Now THINK: How is “place” influencing Salva’s identity? Write your answer to this question here:

Created by Expeditionary Learning, on behalf of Public Consulting Group,
Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 8

Mid-Unit 1 Assessment: Identifying Perspective and
Using Evidence from A Long Walk to Water (Chapter 5)

Title of text: A Long Walk to Water, Chapter 5
These two characters have many similarities and many differences. How do culture, time, and place influence the
development of each character’s identity?
Detail/Evidence
What Salva or Nya thought, said, or
did

Page

Inference/Reasoning
What this shows about how culture, time,
or place influenced Salva’s or
Nya’s identity

Quote (About Nya or Salva?)

Meaning (Related to culture, time, or place?)

Quote (About Nya or Salva?)

Meaning (Related to culture, time, or place?)

Quote (About Nya or Salva?)

Meaning (Related to culture, time, or place?)

Created by Expeditionary Learning, on behalf of Public Consulting
Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.
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your
writing?
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1

GRADE 7: MODULE 1: UNIT 1: LESSON 8

Mid-Unit 1 Assessment: Identifying Perspective and
Using Evidence from A Long Walk to Water (Chapter 5)

Name:
Date:

Mid-Unit 1 Assessment: Identifying Perspective and Using Evidence from
A Long Walk to Water (Chapter 5)
1. Part A: Based on the text in Chapter 5, how did Salva know that Marial was not from his village?

– Marial said he was from Ethiopia.
– Marial ate different food than Salva.
– Marial spoke differently from Salva.
– Marial was looking for his family.

2. Part B: Which sentence from the chapter indicates that Marial is not from Salva’s village?

– “He had managed to save one last piece of honeycomb and had wrapped it carefully in a leaf.”
– “After a moment’s silence, he turned away and began searching the crowd again.”
– “The boy spoke Dinka but with a different accent.”
– “East of Sudan is Ethiopia.”

Created by Expeditionary Learning, on behalf of Public Consulting
Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.
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2

GRADE 7: MODULE 1: UNIT 1: LESSON 8

Mid-Unit 1 Assessment: Identifying Perspective and
Using Evidence from A Long Walk to Water (Chapter 5)

Back-to-Back and Face-to-Face prompts (Chapter 5)

Now that we’ve read Chapters 1 through 5 in the text, what is one image that stays in your mind about how time, culture,
or place has influenced Nya?
What is one image that stays in your mind about how time, culture, or place has influenced Salva?
Salva’s character is developing as the story progresses. What is one thing about Salva’s character that you think is
changing?
If you could ask Nya one question about her life, what would you ask her? Why?
If you could ask Salva one question about his life, what would you ask him? Why?

Created by Expeditionary Learning, on behalf of Public Consulting
Group, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 9
Self-Reflection on Learning Target

Self-Reflection on Learning Target
“I can cite several pieces of text-based evidence to support my analysis of Nya’s and Salva’s
character in A Long Walk to Water.”
1a. What is one aspect of the learning target that you think you are completing successfully?
I am successful with this learning target because I can…

1b. Why? What are you doing well?
I do well with this part of the learning target when I…

2a. What is one aspect of the learning target that is more challenging to you?
One part of the learning target that is more challenging is…

2b. Why? What makes it more challenging?
This part is more challenging because…
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GRADE 7: MODULE 1: UNIT 1: LESSON 9
Pre-Writing Ideas

Pre-Writing Ideas

My Pre-writing Ideas about Nya’s
Identity/Point of View
(in terms of culture, time, and place)

Pre-Writing Ideas

My Pre-writing Ideas about Nya’s
Identity/Point of View
(in terms of culture, time, and place)
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GRADE 7: MODULE 1: UNIT 1: LESSON 10
“Sudanese Tribes Confront Modern War”

Sudanese Tribes Confront Modern War”
By Karl Vick, Washington Post Foreign Service Wednesday, July 7, 1999; Page A1

• Madut Atien is a member of the SPLA,
which provided security for the peace
conference. (Michael duCille,

EXCERPT 1:
1. They are the Dinka and the Nuer, the largest tribes in southern Sudan. Both
greet the dawn by singing. Both live in square huts with round, uneven roofs.
Both walk the roadless plain split by the White Nile. And both honor their
scrawny, hump-backed cattle as the center of the temporal world, at once
wealth on the hoof and a mystical link to the spiritual plane [level].

a. With a partner, reread paragraph
1 out loud. What does the word
“both” refer to? Why does the
author use the word “both” four
times?

2. The Nuer word for “thousand” means “lost in the forest,” because that’s where
your cattle would be if you had that many of them. Almost no one does,
however—in no small part because Dinka and Nuer have been stealing cattle
from each other for as long as anyone can remember. Cattle raiding is a
hoary [old, ancient] tradition of pastoralists [farmers] throughout East
Africa, as natural here as a young man’s hungering for enough cows to pay the
bride price for a wife, as normal as a neighbor striking at the intruders he
sees hogging prime grazing land.

b. In paragraph 1, what do you think
the word temporal might mean?

3. If people died in these raids, it was “maybe one, two or three,” said Madut. And
the victims were almost always warriors, slain with the spears that were still
the weapons of choice in southern Sudan in 1983, when the war against the
Arab north entered its current phase. That year, the Khartoum government
imposed [forced on others] Islamic law on the entire country, including the
parts that were not Muslim, like the south, where people mostly adhere [stick
to] to traditional beliefs or Christianity. Rebellious southerners formed the
Sudanese People’s Liberation Army, and young Dinka and Nuer began to carry
AK-47s.

c. In paragraph 2, reread the last
sentence, and explain it to your
partner in your own words.
d. In paragraph 3, what does the
word phase mean? When did
things begin to change?

STOP here for Lesson 10

EXCERPT 2

Copyright © 1999 Washington Post. Used by permission and not subject to
Creative Commons license.
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GRADE 7: MODULE 1: UNIT 1: LESSON 10
“Sudanese Tribes Confront Modern War”

4. Until 1991, the guns were used mostly against northerners. But that August,
there was a split in the rebel army. The fault line was tribal. A Nuer rebel
officer, Riek Machar, tried to topple the rebels’ supreme commander, a Dinka
named John Garang. When the coup failed, the rebel escaped with forces loyal
to him, mostly Nuer. The war had entered a new phase. Southerners started
killing each other.

Article and Image from The Washington Post,

e. Talk with a partner: In paragraph
4, how does the second sentence
help you understand the phrase
“the fault line was tribal”?

5. “I used to be living here,” said Peter Wakoich, a Nuer in Dinkaland. “The Dinka
and Nuer were one. It all went bad overnight.” Shortly after the rebel leaders
parted ways, the man from the next hut stole all of Wakoich’s cattle and slit the
throats of four of his children.
6. Children, women and the elderly used to be off-limits during raids, traditional
set-piece battles in which women waited at the edge of the fight to tend the
wounded and retrieve lost spears, said Sharon Hutchinson, a University of
Wisconsin anthropologist who lived with the region for most of a decade. Now
110 were killed in a village attacked precisely while its young men had gathered
elsewhere.
7. Tradition in both tribes held that causing a death created “spiritual pollution.”
A bit of the blood of any man a Nuer speared to death was thought to be in the
slayer, and had to be bled out of the upper arm by an earth priest. To drink or
eat before reaching the priest was to die.

f. f. Talk with a partner: In
paragraph 12, the text says “The
elders, however, could.” What
could the elders do? (Hint: reread
paragraph 11.)

8. But that was for a death by spear, pressed into victim by one’s own muscle and
bone. What to do about death by bullets—“a gun’s calves,” as the word
translated from Nuer? Rebel commanders argued to chiefs that a gun death
carried no individual responsibility, that traditional belief did not apply in a
“government war.”
9. And the guerrillas came to see it the same way. “They believe, ‘The ghost of the
deceased will not haunt me, because I did not kill with a spear,’” said Telar
Deng, an American-educated Dinka judge.
10. Once removed from its moral consequences, killing became easier. Jok Madut
Jok, an assistant professor of history at Loyola Marymount University in Los
Angeles, returned to his native Dinkaland last summer to research the culture of
violence. He found armed youths running roughshod in a society whose
dysfunction paralleled that of inner cities 8,000 miles away: Arguments once
settled by fighting with sticks were now being decided with assault weapons.
11. The warriors, Jok said, were simply too young to remember any power but the
kind that came from a gun.
12. The elders, however, could.
July 7, 1999 © 1999 Washington Post. All rights reserved. Used by permission and protected by the Copyright Laws
of the United States. The printing, copying, redistribution, or retransmission of this Content without express
written permission is prohibited.
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GRADE 7: MODULE 1: UNIT 1: LESSON 10
Gathering Evidence—Perspectives of the Dinka and the Nuer
(Version 1)

Name:
Date:
Title of text: EXCERPT 1 from the article “Sudanese Tribes Confront Modern War.”
The two central characters in the novel A Long Walk to Water, Nya and Salva, are from two different
tribes in South Sudan. Nya is Nuer, and Salva is Dinka. What are some similar and different
perspectives of people in the Nuer and Dinka tribes?
1.What will you be gathering evidence about? Underline the focusing question in the assignment above.
2. What information will you need to be able to answer the Guiding Question and to explain your answer? Turn to a
partner. Look carefully at the graphic organizer as you discuss the answers to the questions below. Color in the circle
next to each question after you have talked about it.

– What information will you put in the first two columns?
– Where will you get this information?
– What information will go in the third column?
– Where will this information come from?
– Why are you gathering all this information? What are you trying to figure out?
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GRADE 7: MODULE 1: UNIT 1: LESSON 10
Gathering Evidence—Perspectives of the Dinka and the Nuer
(Version 1)

Gathering Evidence—Perspectives of the Dinka and the Nuer
(Version 1)
What are some similar and different perspectives of people in the Nuer and Dinka tribes?
Detail/Evidence
Page
Inference/Reasoning
What Salva or Nya thought, said, or
What this shows about how culture, time,
did
or place influenced Salva’s or
Nya’s identity
Quote (Similarity or Difference?)

Para.
1

“Both walk the roadless plain split by the
White Nile.”
Quote (Similarity or Difference?)

Para.
2

Meaning (about Dinka? Nuer? Both?)
This quote shows that both tribes take regular
journeys on paths, not roads. They both tolerate
a difficult environment.
Meaning (about Dinka? Nuer? Both?)

“Dinka and Nuer have been stealing cattle
from each other for as long as anyone can
remember.”
Quote (Similarity or Difference?)

Meaning (about Dinka? Nuer? Both?)

“Cattle raiding is a hoary [old or ancient]
tradition of pastoralists throughout East
Africa.”
Quote (Similarity or Difference?)

Meaning (about Dinka? Nuer? Both?)

“the victims were almost always warriors”
Quote (Similarity or Difference?)
A quote that you identified:
Quote (Similarity or Difference?)
A second quote that you identified:

Used in
your
writing?

This quote shows that both tribes…

Meaning (about Dinka? Nuer? Both?)

Meaning (about Dinka? Nuer? Both?)

3. Reread the text, and look for information that will help you to complete the graphic organizer. Decide whether to add
that evidence to the chart.
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GRADE 7: MODULE 1: UNIT 1: LESSON 10
Gathering Evidence—Perspectives of the Dinka and the Nuer
(Version 2)

Name:
Date:
Title of text: EXCERPT 1 from the article “Sudanese Tribes Confront Modern War.”
The two central characters in the novel A Long Walk to Water, Nya and Salva, are from two different
tribes in South Sudan. Nya is Nuer, and Salva is Dinka. What are some similar and different
perspectives of people in the Nuer and Dinka tribes?
1.What will you be gathering evidence about? Underline the focusing question in the assignment above.
2. What information will you need to be able to answer the Guiding Question and to explain your answer? Turn to a
partner. Look carefully at the graphic organizer as you discuss the answers to the questions below. Color in the circle
next to each question after you have talked about it.

– What information will you put in the first two columns?
– Where will you get this information?
– What information will go in the third column?
– Where will this information come from?
– Why are you gathering all this information? What are you trying to figure out?
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GRADE 7: MODULE 1: UNIT 1: LESSON 10
Gathering Evidence—Perspectives of the Dinka and the Nuer
(Version 2)

Gathering Evidence—Perspectives of the Dinka and the Nuer
(Version 1)
What are some similar and different perspectives of people in the Nuer and Dinka tribes?
Detail/Evidence
Page
Inference/Reasoning
What Salva or Nya thought, said, or
What this shows about how culture, time,
did
or place influenced Salva’s or
Nya’s identity
Quote (Similarity or Difference?)

Para.
1

“Both walk the roadless plain split by the
White Nile.”
Quote (Similarity or Difference?)

Para.
2

Meaning (about Dinka? Nuer? Both?)
This quote shows that both tribes take regular
journeys on paths, not roads. They both tolerate
a difficult environment.
Meaning (about Dinka? Nuer? Both?)

“Dinka and Nuer have been stealing cattle
from each other for as long as anyone can
remember.”

This quote shows that both tribes steal from
each other. It’s not like one tribe is “good” and
the other tribe is “bad.” They are doing the same
thing and have been doing it for a long time.

Quote (Similarity or Difference?)

Meaning (about Dinka? Nuer? Both?)

“Cattle raiding is a hoary [old or ancient]
tradition of pastoralists throughout East
Africa.”
Quote (Similarity or Difference?)

Meaning (about Dinka? Nuer? Both?)

“the victims were almost always warriors”
Quote (Similarity or Difference?)

Meaning (about Dinka? Nuer? Both?)

“Rebellious southerners formed the
Sudanese People’s Liberation Army, and
young Dinka and Nuer began to carry AK47s.”
Quote (Similarity or Difference?)
A quote that you identified:

Used in
your
writing?

Meaning (about Dinka? Nuer? Both?)

.
Reread the text and look for information that will help you to complete the graphic organizer. Decide whether to add
that evidence to the chart.
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GRADE 7: MODULE 1: UNIT 1: LESSON 12
Gathering Evidence—Perspectives of the Dinka and the
Nuer (from excerpt 2)

Name:
Date:
Name:
Date:
Title of text: EXCERPT 2 from the article “Sudanese Tribes Confront Modern War.”
The two central characters in the novel A Long Walk to Water, Nya and Salva, are from two different tribes in South Sudan.
Nya is Nuer, and Salva is Dinka. What are some similar and different perspectives of people in the Nuer and Dinka tribes?
1. What will you be gathering evidence about? Underline the focusing question in the assignment above.
2. What information will you need to be able to answer the Guiding Question and to explain your answer? Turn to a
partner. Look carefully at the graphic organizer as you discuss the answers to the questions below. Color in the circle
next to each question after you have talked about it.

– What information will you put in the first two columns?
– Where will you get this information?
– What information will go in the third column?
– Where will this information come from?
– Why are you gathering all this information? What are you trying to figure out?
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GRADE 7: MODULE 1: UNIT 1: LESSON 12
Gathering Evidence—Perspectives of the Dinka and the
Nuer (from excerpt 2)

Gathering Evidence—Perspectives of the Dinka and the Nuer
(from Excerpt 2)
What are some similar and different perspectives of people in the Nuer and Dinka tribes?
Detail/Evidence
Page
Inference/Reasoning
What Salva or Nya thought, said, or did
What this shows about how culture, time, or
place influenced Salva’s or Nya’s
identity
Quote (Similarity or Difference?)

Para.
4

Used in
your
writing?

Meaning (about Dinka? Nuer? Both?)

“Until 1991, the guns were used mostly against
northerners.”

Both the Dinka and Nuer were fighting whom?
Why?

Quote (Similarity or Difference?)

Meaning (about Dinka? Nuer? Both?)

“Children, women and the elderly used to be
off-limits during raids.”
Quote (Similarity or Difference?)

Meaning (about Dinka? Nuer? Both?)

“A bit of the blood of any man a Nuer speared
to death was thought to be in the slayer, and
had to be bled out of the upper arm by an
earth priest.”
Quote (Similarity or Difference?)

Meaning (about Dinka? Nuer? Both?)

“They believe, ‘The ghost of the deceased will
not haunt me, because I did not kill with a
spear.’”
Quote (Similarity or Difference?)
“He found armed youths running roughshod
in a society whose dysfunction paralleled that
of inner cities 8,000 miles away”
Quote (Similarity or Difference?)
A second quote that you identified:

Meaning (about Dinka? Nuer? Both?)

Meaning (about Dinka? Nuer? Both?)

3. Reread the text, and look for information that will help you to complete the graphic organizer. Decide whether to add
that evidence to the chart.
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GRADE 7: MODULE 1: UNIT 1: LESSON 12
Selecting Evidence—Perspectives of the Dinka and the
Nuer

Name:
Date:
Now that you have gathered evidence from the text, it’s time to use that evidence to make meaning and answer rich questions.
1. Read the text-dependent question.Example constructed-response question:
How did the coup in the rebel army affect the conflict between the Dinka and the Nuer tribes?

2. Review your Gathering Evidence graphic organizer and Select evidence (quotes) from the left-hand column. Example
evidence from the text (quote):

Bottom of Page 1: “A Nuer rebel officer, Riek Machar, tried to topple the rebels’ supreme commander, a
Dinka named John Garang. When the coup failed, the rebel escaped with forces loyal to him, mostly Nuer.”

3. Copy or explain more about your inference/reasoning related to that evidence from the right-hand column. Example thinking
about this evidence:

In the war, the Nuer and Dinka were on the same side (the rebels). But even though they were on the same
side, they had different perspectives. A Nuer officer tried to overthrow the Dinka leader. Ultimately, both
tribes are most loyal to their own tribe, not the military side they are on.

NOW YOU TRY:
1. Read the text-dependent question.
Example constructed-response question:
What impact did the use of guns have on the conflict between the Dinka and the Nuer tribes?
2. Review your Gathering Evidence graphic organizer and Select evidence (quotes) from the left-hand column
Example evidence from the text (quote):

3. Copy or explain more about your inference/reasoning related to that evidence from the right-hand column
Example thinking about this evidence:
Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
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GRADE 7: MODULE 1: UNIT 1: LESSON 13
Loss of Culturally Vital Cattle Leaves Dinka Tribe Adrift in Refugee Camps
By Stephen Buckley, Washington Post Foreign Service
Sunday, August 24, 1997; Page A1

EXCERPT 1:
1. The dancing begins at 7:25 a.m. as the thump of a drum splits the cool
morning air in the Mangalatore camp for the displaced. A bull’s horn
wails. A swell of song fills the air. Young men run and leap, legs
splayed, Jordanesque, heads rising above the hopping, singing,
chanting, ululating crowd.
2. Hundreds of Dinka tribesmen and women have gathered at the DukFuel family compound for a traditional dowry celebration. But the
occasion is marred by what is missing: There will be no cattle given to
the Duk-Fuel family today, historically the central transaction at this
ritual.
3. The Duk-Fuels must settle instead for cautious promises. The family
whose boy wants to marry a Duk-Fuel girl vows to give plenty of cattle
when the four-decade-old war in this, Africa’s largest country,
someday ends. “We will honor our agreement,” the boy’s uncle says.
4. For all its joy, the dowry ritual reminds these Dinka families that the
war has robbed them of a symbol central to their identity and
culture—cattle.

Dinka bride-to-be Nyandier Duk-Fuel. (By Carol
Guzy/Washingon Post)

5. Mabil Duk-Fuel sits in the family compound next to his niece Nyandier
Duk-Fuel, 17. Joining them are Mabil’s brother Mayar and another niece, Agot. Both girls will marry soon, although the next
day’s dowry ceremony is primarily for Nyandier.
6. The men say the absence of cattle has transformed the dowry process. Negotiations [agreements; discussions] used to be held
in which the boy’s family agreed to give cows, sometimes as many as 100, to the Dinka girl’s relatives; several families would
make such overtures [proposals; offers] toward a single girl, in a process akin to competitive bidding.
7. Nowadays the negotiations are still held, but they are about handshakes and pledges. There is no livestock available to change
hands.
8. Holding the ceremony without cattle, Mabil says, reminds Dinkas that they have no property. “You cannot regain your land,”
he says through an interpreter. “That is the great loss. We hope our leaders are working hard to get us back our land.”

Copyright © 1997 Washington Post. Used by permission and not subject to
Creative Commons license.
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GRADE 7: MODULE 1: UNIT 1: LESSON 13
Loss of Culturally Vital Cattle Leaves Dinka Tribe Adrift in Refugee Camps
By Stephen Buckley, Washington Post Foreign Service
Sunday, August 24, 1997; Page A1

EXCERPT 2:
9. Before the war caused institutions to collapse in southern Sudan,
the Dinka were not only farmers and cowherds, but also high
court judges and civil administrators and doctors. They were the
south’s richest and proudest tribe.
10. The cow has always been the focus of their culture. Cattle stood at
the heart of virtually every important tradition and ceremony in
Dinka life. Myths rose up around the animal. The Dinka wrote
songs about it. They created dances to honor it.
11. Dinka see the animal as the highest form of wealth. Today some
Dinka retain their cattle, but many have lost their herds, which
were killed in fighting or abandoned during the rush to camps for
the displaced.
12. A Life Shattered
The loss has pierced the Dinka, so much so that they have altered

The Dinka of Mangalatore camp for the displaced have
lost all their cattle, a measure of their wealth, to the war.
They now have been forced to cultivate the land instead.
(By Carol Guzy/Washington Post)

their governing myths. Stories that once celebrated the tribe’s greatness—they believed they were a people favored by God—
now describe a people full of dismay and self-doubt. One story, about how the Dinka came to love cattle, has been turned into
a tale of woe, in which God is punishing the tribe for devoting so much of itself to the animal.
13. “They have been shattered,” said Francis Deng, a Dinka who is a senior fellow at the Brookings Institution in Washington.
“They see themselves in a negative light for the first time. You can see how the war has torn at their self-confidence, their
sense of dignity.”

Article and Image from The Washington Post, August 24, 1997 © 1997 Washington Post. All rights reserved. Used by permission
and protected by the Copyright Laws of the United States. The printing, copying, redistribution, or retransmission of this
Content without express written permission is prohibited.
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Exit Ticket

What is one strategy on our “Things Close Readers Do” chart that helps me the most when I read a text to gather and select
evidence to support my analysis? Why is this strategy most helpful to me?
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GRADE 7: MODULE 1: UNIT 1: LESSON 14
End of Unit 1 Assessment:
Identifying Perspective and Using Evidence from Informational
Texts about the Dinka and Nuer Tribes

Name:
Date:
Title of text: “Loss of Culturally Vital Cattle Leaves Dinka Tribe Adrift in Refugee Camps.”
Part I: Gathering Evidence
The two central characters in the novel A Long Walk to Water, Nya and Salva, are from two different tribes in
South Sudan. Nya is Nuer, and Salva is Dinka. What are some similar and different perspectives of people in
the Nuer and Dinka tribes?
1. What will you be gathering evidence about? Underline the focusing question in the assignment above.
2. What information will you need to be able to answer the Guiding Question and to explain your answer? Turn to a partner.
Look carefully at the graphic organizer as you discuss the answers to the questions below. Color in the circle next to each
question after you have talked about it.

– What information will you put in the first two columns?
– Where will you get this information?
– What information will go in the third column?
– Where will this information come from?
– Why are you gathering all this information? What are you trying to figure out?
Reread the text, and look for information that will help you to complete the graphic organizer. Decide whether to add that
evidence to the chart.

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to
Expeditionary Learning Outward Bound, Inc.

39NYS Common Core ELA Curriculum • G7:M1:U1:L14 • June 2013 •

1

GRADE 7: MODULE 1: UNIT 1: LESSON 14
End of Unit 1 Assessment:
Identifying Perspective and Using Evidence from Informational
Texts about the Dinka and Nuer Tribes

End of Unit 1 Assessment: Identifying Perspective and Using Evidence
from Informational Texts about the Dinka and Nuer Tribes
Part I: Gathering Evidence
What are some similar and different perspectives of people in the Nuer and Dinka tribes?
Detail/Evidence
Page
Inference/Reasoning
Experiences of people in the Dinka tribe
What this shows about the perspective of
people in the Dinka tribe

Quote

Meaning

Quote

Meaning

Quote

Meaning

Quote

Meaning

Quote

Meaning
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GRADE 7: MODULE 1: UNIT 1: LESSON 14
End of Unit 1 Assessment:
Identifying Perspective and Using Evidence from Informational
Texts about the Dinka and Nuer Tribes

Part II: Selecting Evidence
1. Read the text-dependent question (writing prompt):
According to the second excerpt from “Loss of Culturally Vital Cattle Leaves Dinka Tribe Adrift in Refugee Camps,”
how has the war, and specifically the loss of cattle, affected the Dinka?”

2. Review your Gathering Evidence graphic organizer and select evidence (quotes) from the left-hand column.
Example evidence from the text (quote):

3. Copy or explain more about your inference/reasoning related to that evidence from the right-hand column.
Example thinking about this evidence:
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GRADE 7: MODULE 1: UNIT 1: LESSON 14
End of Unit 1 Assessment:
Identifying Perspective and Using Evidence from Informational
Texts about the Dinka and Nuer Tribes

Part II: Selecting Evidence
4. Use your notes from Step 3 above to draft a clear and coherent written response.
According to the second excerpt from “Loss of Culturally Vital Cattle Leaves Dinka Tribe Adrift in Refugee Camps,”
how has the war, and specifically the loss of cattle, affected the Dinka?”

5. The war and the loss of cattle have changed the Dinka by…
(OR) The Dinka have been affected by the war and loss of cattle so that
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