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3 Things I Learned about the Middle Ages:
1.
2.
3.
2 Questions I Have about the Middle Ages:
1.
2.
1 Thing That Surprised Me about the Middle Ages:
1.
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“Middle Ages” Excerpt 1
1. The medieval period, known as the Middle Ages, covers nearly 1,000 years of European history.
According to some historians, the era began in A.D. 476 when a German chieftain overthrew the
last emperor of the Western Roman Empire. It lasted until about 1500, when the Renaissance, a
period of tremendous innovation, became firmly established throughout western Europe.
Medieval Life
2. Although Europe was politically divided in the Middle Ages, daily life did not vary greatly from one
realm to the next. Medieval society was tightly structured. Many people lived their entire lives in
one village or manor. They were born to a certain social position and stayed in that position. Those
who wanted something more had few choices. For all but the wealthiest, life was extremely hard.
The Manorial System
3. Medieval land holdings ranged from small estates called manors to huge fiefs as big as small
countries. The lord of a large fief, such as a baron, might give individual manors to his knights, in
exchange for their service. Those knights thus became lords of their own small manors. But they
still owed allegiance to the baron.
4. A lord’s word was law on his manor. But knights and barons were often away, fighting battles.
Much of the daily management of the manor fell to the lord’s wife. She oversaw planting, spinning,
weaving, and other activities. She made sure servants did their jobs and ran the household
smoothly. Often she also handled the household financial accounts.
5. But despite these responsibilities, women in medieval times had few rights. They were expected to
obey their husbands and fathers in all things. Upper-class girls were married off early, as a way for
powerful families to form alliances and build their wealth.
6. Most of the people on a feudal manor were peasants who spent their lives working in the fields. A
great many of the peasants were serfs—that is, they were not free. Serfs could not leave their
manor to try and find a better place. They belonged to the manor at which they were born and
could move or change jobs only if their lord gave permission. The lords did not freely give away
their serfs any more than they gave away their land or livestock. When a lord agreed to let one of
his serfs marry a serf from another manor, he usually demanded a payment to make up for the loss.
7. Serfs led difficult lives. They had to till the land of the lord, as well as the strips in the manor
fields in which they grew their own food. They knew little about the world and rarely met anyone
from outside their village. They did not travel, nor could they read.
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“Middle Ages” Excerpt 1
Glossary:
era – a period of time that has certain qualities or events that happened
land holding – ownership of land
fief – an estate of land owned by someone
allegiance – loyalty
alliance – a union for mutual benefit
feudal – owned by a lord or a baron with peasants and serfs working for him
till the land – work on the land, preparing it for crops, then caring for the crops, then harvesting the
crops.

Cooper, Kenneth S. "Middle Ages." The New Book of Knowledge. Grolier Online, 2013. Web. 20 Aug. 2013.
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Digging Deeper into the Text —“Middle Ages” Excerpt 1
Name:
Date:
I can cite text-based evidence to support an analysis of informational text. (RI.6.1)
I can use a variety of strategies to determine word meaning in informational texts. (RI.6.4)
Directions and Questions

Answers. Use evidence from the text.

Read the first paragraph.
1. According to some historians, when
did the Middle Ages begin? And
when did this era end?
Read this excerpt:
“Although Europe was politically
divided in the Middle Ages, daily life
did not vary greatly from one realm to
the next.”
2. What does this sentence mean?
How would you say this sentence in
your own words?
Read this excerpt:
“Many people lived their entire lives in
one village or manor. They were born
to a certain social position and stayed
in that position.”
3. What does it mean to be born to
certain position and to stay in that
position?
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Digging Deeper into the Text —“Middle Ages” Excerpt 1
Directions and Questions

Answers. Use evidence from the text.

Read Paragraph 3.
4. If a lord gave a manor to a knight,
what would he expect in return?

Read this excerpt:
“Much of the daily management of the
manor fell to the lord's wife. She
oversaw planting, spinning, weaving,
and other activities. She made sure
servants did their jobs and ran the
household smoothly. Often she also
handled the household financial
accounts.”
5. What responsibilities did the lord’s
wife have? What did she have to do?
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Digging Deeper into the Text —“Middle Ages” Excerpt 1
Directions and Questions

Answers. Use evidence from the text.

Read this excerpt:
“But despite these responsibilities,
women in medieval times had few
rights. They were expected to obey
their husbands and fathers in all
things. Upper-class girls were married
off early, as a way for powerful families
to form alliances and build their
wealth.”
6. What was expected of women in
medieval times?

Read Paragraphs 6 and 7.
7. What was a serf?
8. What was difficult about the life of
a serf?
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Adversity Anchor Chart
Group of People

Adversity Faced
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Homework: QuickWrite 1
Name:
Date:
Reread “Middle Ages” Excerpt 1 and answer this focus question:
• “The second paragraph states, ‘Many people lived their entire lives in one village or manor. They
were born to a certain social position and stayed in that position. Those who wanted something
more had few choices. For all but the wealthiest, life was extremely hard.’ How does this part of the
text introduce us to the people of the Middle Ages and prepare us for the ideas in the rest of the
excerpt?”
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Summary Writing Graphic Organizer
Name:
Date:
1. Identify the main idea.
2. Figure out the key details.
Main Idea

Key detail

Key detail

Key detail

Key detail

Key detail

Key detail
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Homework: Research Ideas
Name:
Date:

Reread “Middle Ages” Excerpt 1. Answer this question:
• Which of the groups of people in this excerpt would you like to do further research on? Which
group interests you most so far? Why?

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.

NYS Common Core ELA Curriculum • G6:M2B:U1:L3 • February 2014 • 11
11

GRADE 6: MODULE 2B: UNIT 1: LESSON 4

“Middle Ages” Excerpt 2
Town Life
1. There were few towns, particularly in northwestern Europe, during the early Middle Ages. The rule
of the feudal lords discouraged trade, and towns lived by trade. Each lord collected a toll, for
“protection,” from all merchants who came into his neighborhood. A merchant paid many such
tolls in traveling from one land to another. For example, a merchant taking a boatload of goods
down the Loire River from Orléans had to pay 74 different tolls. Needless to say, the many tolls
made goods expensive and trade difficult even in times of peace. During the frequent private wars
trade became still more risky.
2. As private wars became less frequent, trade became easier. Towns grew in both number and size.
Townspeople were better off than the serfs, for they were free. But their position was beneath that
of the lords. Thus the townspeople became known as the middle class.
3. Most townspeople were merchants and artisans. Some merchants were little more than
peddlers carrying their packs from village to village. Others brought goods by ship, riverboat, or
pack train from distant lands to sell in town markets and fairs.
4. As towns grew larger, some people opened shops stocked with goods bought from the traveling
merchants. One shopkeeper might sell drugs and spices brought from distant lands. Another shop
might have furs or fine cloth and carpets from the East. Towns also had butchers, bakers, and
barbers. Artisans manufactured shoes, hats, cloth, ironware, and other goods in their workshops.
5. The right to do business in a town was a guarded privilege. The merchants and artisans banded
together in special organizations for each trade or craft, called guilds. Only members of the guilds
could sell goods or practice a trade within the town walls. Guild members all charged the same
prices for the same quality work, and they limited the number of people permitted to follow a
particular occupation. The shoemakers’ guild, for example, wanted to make sure that there were
never more shoemakers in a particular town than could make a good living there.
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“Middle Ages” Excerpt 2
The Role of the Church
6. Every town and almost every village in the Middle Ages had a church, where a priest conducted
worship services, baptized babies, married young people, and buried the dead in the churchyard.
In addition, the priests taught the children at least the most important Christian prayers and
beliefs.
7. The church was also served by monks and nuns. Monks were men who lived together in a house
called a monastery. They were under the rule of an abbot, and they devoted their lives mainly to
prayer and religious service. The nuns were women who followed a similar life in houses usually
called convents. Monks and nuns gave all of their property to the monastery or convent. They
vowed never to marry and agreed to live under strict rules.
8. Some monks worked in the monastery’s fields, fed the poor who came to the monastery gate, or
took care of travelers who asked for shelter. Others copied books in the monastery scriptorium, or
writing room. Since there were no printing presses, all books had to be copied by hand. A few
monks conducted schools where they taught boys to read and write Latin. It was necessary to
learn Latin because both the Bible and the church services were in that language. Poetry and
history were also written in Latin.
Glossary:
feudal lord – the master of an area of land and people who worked there
toll – a charge for using a road, river, or bridge
merchant – a businessman who sells things made by others
artisan – a craftsman who makes something useful, like furniture
peddler – someone who travels around selling things
occupation – a job
Latin – an old language

Cooper, Kenneth S. "Middle Ages." The New Book of Knowledge. Grolier Online, 2013. Web. 20 Aug. 2013.
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Digging Deeper into the Text —“Middle Ages” Excerpt 2
Name:
Date:
I can cite text-based evidence to support an analysis of informational text. (RI.6.1)
I can use a variety of strategies to determine word meaning in informational texts. (RI.6.4)
Directions and Questions

Answers. Use evidence from the text.

Reread Paragraph 1.
1. Why did merchants have to pay tolls
to lords?

Reread Paragraph 2.
2. Why were townspeople better off
than the serfs?

Reread Paragraphs 3 and 4.
3. What occupation did most
townspeople have?
4. What other occupations could be
found in the towns?
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Digging Deeper into the Text —“Middle Ages” Excerpt 2
Directions and Questions

Answers. Use evidence from the text.

Reread Paragraph 5.
5. What were the special organizations
of merchants and artisans called?
6. What special rights did being a
member of the special organizations
give merchants and artisans?
Reread Paragraph 6.
7. What jobs did the priests have to
do?

Reread Paragraphs 7 and 8.
8. What jobs did the monks and nuns
have?
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Homework: QuickWrite 2
Name:
Date:
Reread “Middle Ages” Excerpt 2 and answer this focus question:
• “The second paragraph states, ‘As private wars became less frequent, trade became easier.’ How
does this sentence move the excerpt into describing life in the towns?”
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Exit Ticket: A Focus Research Group
Name:
Date:

Thinking about the text excerpts you have read, which of these groups most interests you to focus on for research? Remember
that you will be researching the adversities that particular group faced.
Serfs and peasants
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Researcher’s Notebook
Name:
Date:

This side will provide specific directions
as well as a place to collect your source
information.

This side is where you will gather relevant information and summarize
your texts.

I. Research question:

My refined research question:

What adversity did people face in the Middle
Ages?
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Researcher’s Notebook
II. Research notes
Text 1

Relevant information from this text (bullet points). Remember to copy quotes you
might want to use word for word in quotation marks:

Text Title:
Author:
Source:
Did reading this text make you want to revise or
refine your research question?
Yes

No

If yes, how?
Summary of the relevant information from the text:
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Researcher’s Notebook
Text 2

Relevant information from this text (bullet points). Remember to copy quotes you
might want to use word for word in quotation marks:

Text Title:
Author:
Source:
Did reading this text make you want to revise or
refine your research question?
Yes

No

If yes, how?
Summary of the relevant information from the text:
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Researcher’s Notebook
Text 3

Relevant information from this text (bullet points). Remember to copy quotes you
might want to use word for word in quotation marks:

Text Title:
Author:
Source:
Did reading this text make you want to revise or
refine your research question?
Yes

No

If yes, how?
Summary of the relevant information from the text:
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Research Task Card
Follow the directions to research using the texts in your research folder and to record your research in
your researcher’s notebook.
Part A (Researching):
1. Pair up to work with someone in your expert group. (If your expert group has just three members,
you can all work together.)
2. With your partner, look through the texts in your research folder. Choose a text that seems like it is
an appropriate level for you and your partner to read.
3. If there is one available, use the glossary to help you determine the meaning of unfamiliar words as
you read your text.
4. With your partner, discuss which information answers your research question. Underline
information in the text that answers the question.
5. Record the information in bullet points in the right column of your researcher’s notebook.
6. With your partner, discuss how to summarize the text. In the space provided for a summary, write
a paragraph summing up the information you have collected. Remember that a summary starts
with the main idea and then describes the key details.
7. Fill out the left column of your notebook with the text information.
8. Did the text make you want to revise or refine your question? Write down any new questions you
have as a result of reading this text.
9. If you have time, move on to repeat these steps with another text.
Part B (Sharing Research):
1. One pair or group of three share the information they have gathered from one of the texts they have
researched.
2. The other pair or group record relevant information in the next text box in their researcher’s
notebook.
3. Switch.
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Serfs and Peasants Text 1: “The Peasant's Life”
About nine-tenths of the people were peasants—farmers or village laborers. A peasant village housed
perhaps 10 to 60 families. Each family lived in a simple hut made of wood or wicker daubed with mud
and thatched with straw or rushes. Layers of straw or reeds covered the floor; often the peasants’
home included their pigs, chickens, and other animals. The bed was a pile of dried leaves or straw,
and they used skins of animals for cover. A cooking fire of peat or wood burned day and night in a
clearing on the dirt floor. The smoke seeped out through a hole in the roof or the open half of a twopiece door. The only furniture was a plank table on trestles, a few stools, perhaps a chest, and
probably a loom for the women to make their own cloth. Every hut had a vegetable patch.
Only a very small number of the peasants were free, independent farmers who paid a fixed rent for
their land. The vast majority were serfs, who lived in a condition of dependent servitude. A serf and
his descendants were legally bound to work on a specific plot of land and were subject to the will of
the lord who owned that land. (Unlike slaves, however, they could not be bought and sold.) Serfs
typically farmed the land in order to feed themselves and their families. They also had to work to
support their lord. They gave about half their time to work in his fields, to cut timber, haul water, and
spin and weave cloth for him and his family, to repair his buildings, and to wait upon his household.
In war, the men had to fight at his side. Besides providing labor, serfs had to pay taxes to their lord in
money or produce. They also had to give a tithe to the church—every 10th egg, sheaf of wheat, lamb,
chicken, and all other animals.
Peasants suffered from famines. Plagues depleted the livestock. Frosts, floods, and droughts
destroyed the crops. Bursts of warfare ravaged the countryside as the lords burned each other’s fields
and harvests.
The peasants’ lot was hard, but most historians consider it little worse than that of peasants today.
Because of the many holidays, or holy days, in the Middle Ages, peasants actually labored only about
260 days a year. They spent their holidays in church festivals, watching wandering troupes of
jongleurs (jugglers, acrobats, storytellers, and musicians), journeying to mystery or miracle plays, or
engaging in wrestling, bowling, cockfights, apple bobs, or dancing.

“Middle Ages.” Britannica Student Encyclopedia. Encyclopaedia Britannica Online Library Edition, 2013. Web. 20 Aug. 2013.
<http://library.eb.com/kids/comptons/article-9275833>.
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Serfs and Peasants Text 1: “The Peasant's Life”
Serfs and Peasants Text 1: “The Peasant’s Life” Glossary
Word

Meaning

daubed

covered or smeared with a thick layer of
something sticky

trestles

frames to support a piece of wood

servitude

the state of being owned by a master

descendants

children, and their children, and their children

tithe

a one-tenth contribution to a religious
organization

famines

periods when food is scarce
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Serfs and Peasants Text 2: “Peasants”
Serfs and Peasants Text 2: “Peasants” Glossary
Word

Meaning

scarce

lacking; not enough

crude

basic
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Serfs and Peasants Text 3: “Blast to the Past”
Serfs and Peasants Text 3: “Blast to the Past” Glossary
Word

Meaning

du jour

of the day (French)

furrow

making trenches in the ground

gruel

a thin liquid of oatmeal or another grain boiled in
milk or water

rank

very unpleasant

chowed down

ate

pillaging

rob
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Lords and Ladies Text 1: “Castle Life”
Supported by the labor and taxes of the peasants, the lord and his wife would seem to have had a
comfortable life. In many ways they did, even though they lacked many of the comforts of modern
society.
The lords owned large self-sufficient estates called manors, which included the land worked by the
serfs. The manor houses, where the lords lived, were often protected with defensive works. About the
12th century these palisaded, fortified manorial dwellings began to give way to stone castles. Some of
these, with their great outer walls and courtyard buildings, covered perhaps 15 acres and were built
for defensive warfare.
At dawn the watchman atop the donjon (main tower) blew a blast on his bugle to awaken the castle.
After breakfast the nobles attended mass in the castle chapel. The lord then took up his business. He
might first have heard the report of an estate manager. If a discontented or ill-treated serf had fled,
doubtless the lord would order retainers to bring him back—for serfs were bound to the lord unless
they could evade him for a year and a day. The lord would also hear the petty offenses of peasants and
fine the culprits or perhaps sentence them to a day in the pillory (a wooden frame that secured a
person’s head and arms, causing physical discomfort and exposing the person to public ridicule and
abuse). Serious deeds, such as poaching or murder, were legal matters for the local court or royal
“circuit” court. (See below “Crime and Punishment.”)
The lady of the castle, or chatelaine, had many duties. She inspected the work of her large staff of
servants. She saw that her spinners, weavers, and embroiderers furnished clothes for the castle and
rich vestments for the clergy. She and her ladies also helped to train the pages, well-born boys who
came to live in the castle at the age of seven. For seven years pages were schooled in religion, music,
dancing, riding, hunting, and some reading, writing, and arithmetic. At the age of 14 they became
squires.
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Lords and Ladies Text 1: “Castle Life”
Lords and Ladies Text 1: “Castle Life” Glossary
Word

Meaning

self-sufficient

provide for themselves without needing help
from others

palisaded

surrounded by a fence or wall made from wooden
stakes

vestments

clothes worn by people in the church
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Lords and Ladies Text 3: “Daily Life of a Noble Lord in the Middle Ages”

Middle Ages feudalism was based on the exchange of land for military service. King William the
Conqueror used the concept of feudalism to reward his Norman supporters with English lands for
their help in the conquest of England. Daily life of nobles and lords during the Middle Ages centered
around their castles or manors or fighting for the king during times of war. The daily life of nobles can
be described as follows:
• The daily life of nobles started at dawn.
• Mass would be heard, and prayers would be made.
• The first meal of the day was breakfast.
• Lords and nobles would attend to business matters in relation to their land. Reports would be
heard regarding estate crops, harvests and supplies. Finances—rents, taxes, customs and dues. The
lord would also be expected to exercise his judicial powers over his vassals and peasants.
• Complaints and disputes regarding tenants would be settled, permission to marry, etc.
• The daily life of the nobles would include political discussions and decisions.
• As the medieval period progressed, the culture changed, becoming more refined and elegant. Time
was spent on the arts—poetry, music, etc.
• Weapons practice
• Midmorning prayers and a meal
• In the afternoon, the daily life of nobles turned to hunting, hawking or inspecting the estate.
• Evening prayer and then supper in the hall of the castle or manor house
• After supper there might be some entertainment—music, dancing, jugglers, acrobats, jesters, etc.
• The time for bed was dictated by the time the lord or noble retired.
• Bedtime prayers
So ended the daily life of a noble during the Middle Ages.

Alchin, Linda. “Daily Life of a Noble Lord in the Middle Ages.” Middle Ages. N.p., n.d. Web. 30 Sept. 2013.
http://www.middle-ages.org.uk/daily-life-noble-lord-middle-ages.htm

Created by Expeditionary Learning, on behalf of Public Consulting Group, Inc.
© Public Consulting Group, Inc., with a perpetual license granted to Expeditionary
Learning Outward Bound, Inc.

NYS Common Core ELA Curriculum • G6:M2B:U1:L6 • February 2014 • 20
29

GRADE 6: MODULE 2B: UNIT 1: LESSON 6

Lords and Ladies Text 3: “Daily Life of a Noble Lord in the Middle Ages”
Lords and Ladies Text 4: “Daily Life of a Noble Lord in the Middle Ages” Glossary
Word

Meaning

judicial powers

powers of law and justice
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Mid-Unit 1 Assessment:
Research, Part 1

Name:
Date:
Long-Term Learning Targets Assessed:
RI.6.1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences
drawn from the text.
RI.6.2. Determine a central idea of a text and how it is conveyed through particular details; provide a
summary of the text distinct from personal opinions or judgments.
RI.6.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings.
RI.6.5. Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure
of a text and contributes to the development of the ideas.
Directions:
Read this excerpt of text about the late Middle Ages and answer the questions below:
The Late Middle Ages
The years between 1300 and 1500 brought many changes to Europe. France and England fought the
costly Hundred Years’ War (1337–1453). This was really a series of wars, in which English rulers tried
to win back lands they had once held in France.
From about 1347 to 1350, a terrible plague called the Black Death killed as many as one-third of
Europe’s total population. Farmland stood idle, with few laborers to work it. Discontented peasants
rebelled, and many serfs were able to gain their freedom. At the same time, the church’s power began
to decline. But in the cities, the influence of the middle class increased, and there was a growing spirit
of freedom. This change came first in the cities of Italy, in the 1300s. Historians consider this to be the
beginning of a new age called the Renaissance, meaning “rebirth.”

Cooper, Kenneth S. "Middle Ages." The New Book of Knowledge. Grolier Online, 2013. Web. 20 Aug. 2013.
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Mid-Unit 1 Assessment:
Research, Part 1
1. From the context, what do you think the word plague means (RI.6.4)?
medicine
disease
insect
group of people
2. What does “farmland stood idle” mean (RI.6.4)?
The produce from farmland was abundant—there were lots of crops.
The farmland was healthier and more fertile than ever.
The people who worked on the farmland stood on the land each day without doing anything
because they were lazy.
The farmland wasn’t used.
3. What does “the church’s power began to decline” mean (RI.6.4)?
Churches stopped using so much electricity.
People started going to church more.
The church gave less money to the serfs.
The amount of control the church had begun to decrease.
4. Why were there few laborers (RI.6.1)? Infer this from the text and use evidence from the text to
support your answer.
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Mid-Unit 1 Assessment:
Research, Part 1
5. Why were peasants discontented (RI.6.1)? Infer this from the text and use evidence from the text
to support your answer.

6. “From about 1347 to 1350, a terrible plague called the Black Death killed as many as one-third of
Europe’s total population.” How does this sentence set up the information that follows in the rest
of the paragraph (RI.6.5)?
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Mid-Unit 1 Assessment:
Research, Part 1
7. What is a main idea of this excerpt of text?

8. Summarize the excerpt of text in no more than two sentences.
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Mid-Unit 1 Assessment:
Research, Part 2
Name:
Date:
Long-Term Learning Targets Assessed:
W.6.7. Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry when appropriate.
Directions:
Use the three Mid-Unit 1 Assessment Texts to answer the question: What adversity did people face as a result of the Black Death?
Begin by refining the research question so that the information you gather will be relevant to the specific group of people you have
been researching in the first half of this unit.

This side will provide specific directions
as well as a place to collect your source
information.

This side is where you will gather relevant information and summarize
your texts.

I. Research question:

My refined research question:

What adversity did people face as a result of the
Black Death?
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Mid-Unit 1 Assessment:
Research, Part 2
II. Research notes
Text 1

Relevant information from this text (bullet points). Remember to copy quotes you
might want to use word for word in quotation marks:

Text Title:
Author:
Source:
Did reading this text make you want to revise or
refine your research question?
Yes
If yes, how?

No
Summary of the relevant information from the text:
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Mid-Unit 1 Assessment:
Research, Part 2
Text 2

Relevant information from this text (bullet points). Remember to copy quotes you
might want to use word for word in quotation marks:

Text Title:
Author:
Source:
Did reading this text make you want to revise or
refine your research question?
Yes

No

If yes, how?
Summary of the relevant information from the text:
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Mid-Unit 1 Assessment:
Research, Part 2
Text 3

Relevant information from this text (bullet points). Remember to copy quotes you
might want to use word for word in quotation marks:

Text Title:
Author:
Source:
Did reading this text make you want to revise or
refine your research question?
Yes

No

If yes, how?
Summary of the relevant information from the text:
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Grade 6 2-Point Short Response Rubric
2-point Response

The features of a 2-point response are:
• Valid inferences and/or claims from the text where required by the prompt
• Evidence of analysis of the text where required by the prompt
• Relevant facts, definitions, concrete details, and/or other information from
the text to develop response according to the requirements of the
prompt
• Sufficient number of facts, definitions, concrete details, and/or other
information from the text as required by the prompt
• Complete sentences where errors do not impact readability

1-point Response

The features of a 1-point response are:
• A mostly literal recounting of events or details from the text as required by
the prompt
• Some relevant facts, definitions, concrete details, and/or other information
from the text to develop response according to the requirements of the
prompt
• Incomplete sentences or bullets

0-point Response

The features of a 0-point response are:
• A response that does not address any of the requirements of the prompt or
is totally inaccurate
• No response (blank answer)
• A response that is not written in English
• A response that is unintelligible or indecipherable

1From

New York State Department of Education, October 6, 2012.
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End of Unit 1 Assessment Prompt:
Adversity in the Middle Ages
So far in this unit, you have been researching to find out about the adversities that particular groups
of people in the Middle Ages faced.
Use this research to write an essay to inform others: Describe three different adversities faced by the
particular group you focused on, and an explanation of why they faced those adversities.
Your essay should:
• Describe three different adversities faced by the particular group you focused on
• Explain why that group faced those adversities
• Include at least one piece of relevant and compelling evidence from the research texts in your
explanation of each adversity (collected in your researcher’s notebook)
• Include a Works Cited list

Module 3A: Unit 2: Lesson 7
Supporting Materials
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NYS Grades 6–8 Expository Writing Evaluation Rubric

Name:
Date:
CRITERIA

4
Essays at this level:

3
Essays at this level:

CONTENT AND
ANALYSIS: the extent
to which the essay
conveys complex
ideas and
information clearly
and accurately in
order to support
claims in an analysis
of topics or texts

—clearly introduce a
topic in a manner that is
compelling and follows
logically from the task
and purpose
—demonstrate insightful
analysis of the text(s)

— clearly introduce a
topic in a manner that
follows from the task and
purpose
—demonstrate gradeappropriate analysis of
the text(s)

COMMAND OF
EVIDENCE: the
extent to which the
essay presents
evidence from the
provided texts to
support analysis and
reflection

—develop the topic with
relevant, well-chosen
facts, definitions,
concrete details,
quotations, or other
information and
examples from the text(s)
—sustain the use of
varied, relevant evidence

—develop the topic with
relevant facts,
definitions, details,
quotations, or other
information and
examples from the text(s)
—sustain the use of
relevant evidence, with
some lack of variety
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1
Essays at this level:

0
Essays at this level:

—introduce a topic in a
manner that follows
generally from the task
and purpose
—demonstrate a literal
comprehension of the
text(s)

—introduce a topic in a
manner that does not
logically follow from the
task and purpose
—demonstrate little
understanding of the
text(s)

—demonstrate a lack of
comprehension of the
text(s) or task

—partially develop the
topic of the essay with
the use of some textual
evidence, some of which
may be irrelevant
—use relevant evidence
inconsistently

—demonstrate an
attempt to use evidence
but only develop ideas
with minimal, occasional
evidence that is generally
invalid or irrelevant

—provide no evidence or
provide evidence that is
completely irrelevant
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NYS Grades 6–8 Expository Writing Evaluation Rubric
CRITERIA

COHERENCE,
ORGANIZATION,
AND STYLE: the
extent to which the
essay logically
organizes complex
ideas, concepts, and
information using
formal style and
precise language

4
Essays at this level:

3
Essays at this level:

2
Essays at this level:

1
Essays at this level:

—exhibit clear
organization, with the
skillful use of appropriate
and varied transitions to
create a unified whole
and enhance meaning
—establish and maintain
a formal style, using
grade-appropriate,
stylistically sophisticated
language and domainspecific vocabulary with a
notable sense of voice
—provide a concluding
statement or section that
is compelling and follows
clearly from the topic and
information presented

—exhibit clear
organization, with the
use of appropriate
transitions to create a
unified whole
—establish and maintain
a formal style using
precise language and
domain-specific
vocabulary
—provide a concluding
statement or section that
follows from the topic
and information
presented

—exhibit some attempt at
organization, with
inconsistent use of
transitions
—establish but fail to
maintain a formal style,
with inconsistent use of
language and domainspecific vocabulary
—provide a concluding
statement or section that
follows generally from
the topic and information
presented

—exhibit little attempt at
organization, or attempts
to organize are irrelevant
to the task
—lack a formal style,
using language that is
imprecise or
inappropriate for the
text(s) and task
—provide a concluding
statement or section that
is illogical or unrelated to
the topic and information
presented
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NYS Grades 6–8 Expository Writing Evaluation Rubric
CRITERIA

CONTROL OF
CONVENTIONS: the
extent to which the
essay demonstrates
command of the
conventions of
standard English
grammar, usage,
capitalization,
punctuation, and
spelling

4
Essays at this level:

3
Essays at this level:

2
Essays at this level:

1
Essays at this level:

—demonstrate gradeappropriate command of
conventions, with few
errors

—demonstrate gradeappropriate command of
conventions, with
occasional errors that do
not hinder
comprehension

—demonstrate emerging
command of
conventions, with some
errors that may hinder
comprehension

—demonstrate a lack of
command of
conventions, with
frequent errors that
hinder comprehension
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Model Essay: Adversity Faced by Townspeople in the Middle Ages
The Middle Ages, which some historians believe began in A.D. 476 and ended in 1500, was a very
difficult time, and many people faced adversity, regardless of their position in society. Townspeople in
the Middle Ages were people who lived in towns and included merchants and artisans. Despite being
considered to be the middle class (which meant that they were in a socially higher position than serfs
and peasants but lower than lords) townspeople still faced many adversities.
During the private wars, before there were many towns, merchants traveled from place to place to
trade; however, lords charged merchants tolls for protection whenever they traveled into their
neighborhoods, which made going from place to place very expensive and trade very difficult for
merchants. Kenneth Cooper provided the example, “A merchant taking a boatload of goods down the
Loire River from Orléans had to pay 74 different tolls.”
After the private wars, merchants began to settle, and the number of towns increased. Walls were
built to protect the towns, which restricted the amount of land for homes and buildings within the
towns. As it says in the Britannica Student Encyclopedia, “In the towns the houses were packed
together because every town had to be a fortress, with stout, high walls and a moat or river to protect
it from hostile nobles, pirates, and robber bands.” This resulted in very tall buildings crammed
together and very narrow streets. The streets were unpaved, and people threw all of their garbage into
the street, so disease spread very quickly. As a result, a lack of sanitation was another adversity faced
by townspeople in the Middle Ages.
Due to the buildings being built from wood and crowded so closely together, another adversity
townspeople faced was the possibility of fire destroying their home and their entire town. World Book
Online provides the example, “The city of Rouen, in France, burned to the ground six times between
1200 and 1225.” There were no streetlights in those times, so people used torches and candles to light
their way in the dark, which caused fires. A fire would spread rapidly between the buildings, and a
whole town could be burned to the ground very quickly.
While townspeople in the Middle Ages faced adversities like tolls, a lack of sanitation, and the risk of
losing everything in a fire, during the 1200s some towns started to pave the streets with cobblestones
and took steps toward increasing sanitation. Trade for merchants was improved with the introduction
of guilds to protect them from unfair business practices. The era of the Middle Ages spanned over
1000 years, so as time progressed things got better for people and they faced fewer adversities.
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Model Essay: Adversity Faced by Townspeople in the Middle Ages
Works Cited:
Cooper, Kenneth S. "Middle Ages." The New Book of Knowledge. Grolier Online, 2013. Web. 20 Aug.
2013.
"Middle Ages." World Book Online InfoFinder. World Book, 2013. Web. 21 Aug. 2013.
"Middle Ages." Britannica Student Encyclopedia. Encyclopædia Britannica Online Library Edition.
Encyclopædia Britannica Inc., 2013. Web. 20 Aug. 2013.
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Assessing the Model Essay

Name:
Date:
Directions:
1. Reread the model essay and look at Row 1 of the rubric below.
2. Discuss with your partner where you would score the model essay on this rubric. When you have come to an agreement, underline
which descriptor on the rubric you would score the model.
3. Justify your score using evidence from the text on the lines below the rubric.
4. Repeat with the next row of the rubric.
CRITERIA

CONTENT AND
ANALYSIS: the extent
to which the essay
conveys complex
ideas and
information clearly
and accurately in
order to support
claims in an analysis
of topics or texts

4
Essays at this level:

3
Essays at this level:

—clearly introduce a
topic in a manner that is
compelling and follows
logically from the task
and purpose
—demonstrate insightful
analysis of the text(s)

— clearly introduce a
topic in a manner that
follows from the task and
purpose
—demonstrate gradeappropriate analysis of
the text(s)
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1
Essays at this level:

0
Essays at this level:

—introduce a topic in a
manner that does not
logically follow from the
task and purpose
—demonstrate little
understanding of the
text(s)

—demonstrate a lack of
comprehension of the
text(s) or task
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Assessing the Model Essay
CRITERIA

COMMAND OF
EVIDENCE: the
extent to which the
essay presents
evidence from the
provided texts to
support analysis and
reflection

4
Essays at this level:

3
Essays at this level:

—develop the topic with
relevant, well-chosen
facts, definitions,
concrete details,
quotations, or other
information and
examples from the text(s)
—sustain the use of
varied, relevant evidence

—develop the topic with
relevant facts,
definitions, details,
quotations, or other
information and
examples from the text(s)
—sustain the use of
relevant evidence, with
some lack of variety
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—partially develop the
topic of the essay with
the use of some textual
evidence, some of which
may be irrelevant
—use relevant evidence
inconsistently

1
Essays at this level:

0
Essays at this level:

—demonstrate an
attempt to use evidence
but only develop ideas
with minimal, occasional
evidence that is generally
invalid or irrelevant

—provide no evidence or
provide evidence that is
completely irrelevant
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Assessing the Model Essay
Justification (include evidence from the model to justify your scoring)
Row 1: Content and Analysis

Row 2: Command of Evidence
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Homework: Three Adversities

Name:
Date:
Which of the adversities you found through research would you like to focus on in your essay? Why?
1.

2.

3.
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Quote Sandwich Guide: Adversity Faced by Townspeople in the Middle Ages
A sandwich is made up of three parts—the bread on top, the filling in the middle, and the bread on the
bottom. A “quote sandwich” is similar; it is how you use evidence in your essay. First, you introduce
evidence. Then, you include the evidence. Last, you explain the evidence. Read this example of using a
quote from the student model essay, “Adversity in the Middle Ages,” then take a look at the graphic.
Due to the buildings being built from wood and crowded so closely together, another adversity
townspeople faced was the possibility of fire destroying their home and their entire town. The World
Book Online provides the example, “The city of Rouen, in France, burned to the ground six times
between 1200 and 1225.” There were no streetlights in those times, so people used torches and
candles to light their way in the dark, which caused fires. A fire would spread rapidly between the
buildings, and a whole town could be burned to the ground very quickly.

Introduce the Adversity
Due to the buildings being built from wood and crowded so closely
together, another adversity townspeople faced was the possibility of
fire destroying their home and their entire town.

Include the Evidence (in quotation marks)
The World Book Online provides the example, “The city of Rouen, in
France, burned to the ground six times between 1200 and 1225.t”

Explain the Evidence
There were no streetlights in those times, so people used torches and candles to light
their way in the dark, which caused fires. A fire would spread rapidly between the
buildings, and a whole town could be burned to the ground very quickly.
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Quote Sandwich

Name:
Date:
A sandwich is made up of three parts—the bread on top, the filling in the middle, and the bread on the
bottom. A “quote sandwich” is similar; it is how you use evidence in your essay. First, you introduce
evidence. Then, you include the evidence. Last, you explain the evidence.

Introduce the Adversity

Include the Evidence (in quotation marks)

Explain the Evidence

Module 3A: Unit 2: Lesson 7
Supporting Materials
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Formal Style Examples
Example 1
Due to the buildings being built from wood and crowded so closely together, another adversity
townspeople faced was the possibility of fire destroying their home and their entire town. The World
Book Online provides the example, “The city of Rouen, in France, burned to the ground six times
between 1200 and 1225.” There were no streetlights in those times, so people used torches and
candles to light their way in the dark, which caused fires. A fire would spread rapidly between the
buildings, and a whole town could be burned to the ground very quickly.
Example 2
The buildings were like really close together so fire used to burn down towns. The World Book Online
said, “The city of Rouen, in France, burned to the ground six times between 1200 and 1225.” There
weren’t any streetlights either, so people used torches and candles and stuff to see in the dark, which
caused fires. Fire spread super quick between the buildings, so a whole town could be burned to the
ground super quick.
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Peer Critique Guidelines
1. Be kind: Always treat others with dignity and respect. This means we never use words that are
hurtful, including sarcasm.
2. Be specific: Focus on particular strengths and weaknesses, rather than making general comments
like “It’s good” or “I like it.” Provide insight into why it is good or what, specifically, you like about
it.
3. Be helpful: The goal is to positively contribute to the individual or the group, not to simply be
heard. Echoing the thoughts of others or cleverly pointing out details that are irrelevant wastes
time.
4. Participate: Peer critique is a process to support each other, and your feedback is valued.
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GRADE 6: MODULE 2B: UNIT 1: LESSON 13

Stars and Steps Recording Form
“Clearly introduce a topic in a manner that follows from the task and purpose.”
Star:

Step:

“Provide a concluding statement or section that follows from the topic and information presented.”
Star:

Step:
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Learning Resources
CoSer 501
Educational Media

Equal Opportunity Notice
CA BOCES hereby advises students, parents, employees and the general public that it offers employment,
programs and educational opportunities, including vocational education opportunities, without regard to gender,
race, color, national origin, handicap or any other legally protected status. Inquiries regarding this nondiscrimination policy and grievance procedures may be directed to :
Human Resources Director, Cattaraugus-Allegany BOCES, 1825 Windfall Road, Olean, NY 14760; 716-3768237.

