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I Notice/I Wonder Graphic Organizer
Name:
Date:

I Notice….

I Wonder….

Mystery
Document
#1

Mystery
Document
#2

Mystery
Document
#3

Mystery
Document
#4

1

Mystery Document #11

1 See separate “Sources for Lesson 1” document for citation.

2

Mystery Document #2
1630

4,600

1650

50,400

1670

111,900

1690

210,400

1710

331,700

1730

629,400

1750

1,170,800

1770

2,148,100

3

Mystery Document #31

1Written by Expeditionary Learning for instructional purposes. See separate “Sources for Lesson 1” for citations.
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Mystery Document #41

1 See separate “Sources for Lesson 1” document for citation.
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Inferring Based on Evidence Questions
Name:
Date:

I Wonder…

I Infer…
(What do you infer is the answer
to your question?)

Record one “I
Wonder” related to
Mystery Document
#1:
Whose population is
represented in the
chart in Mystery
Document #2?
What could be the title
of the timeline in
Mystery Document
#3?
Record one more “I
Wonder” related to
any Mystery
Document, noting on
which document your
wonder is based:
From what place and
time is the map in
Mystery
Document
#4?
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Details from text to support my inference
(What evidence did you find in the text to
support this?)

Vocabulary Notebook:
Reading and Writing about Colonial America
Name:
Date:

Is this word worthy? Criteria for adding new vocabulary:
* This word is a little difficult to understand.
* I am likely to hear or read this word again.
* I will likely need to use this word in my future writing.
* This word seems really important for the topic we are studying.
If your word meets any of these criteria, it may be a word to record in you notebook.
Important to Know
Word

What It Means…

7

How I Know…

Vocabulary Notebook:
Craftspeople and Trades
Word

What It Means…

8

How I Know…

Vocabulary Notebook:
My Expert Group Trade
Word

What It Means…
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How I Know…

Inferring about John Allen Graphic Organizer
Name:
Date:

First Read
Inference

Details from Text to Support Inference
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Inferring about John Allen Graphic Organizer
Name:
Date:

Second Read
Inference

Details from Text to Support Inference
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Inferring about John Allen Graphic Organizer
Name:
Date:

Third Read
Inference

Details from Text to Support Inference
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Inferring about John Allen Graphic Organizer
Name:
Date:

Fourth Read
Inference

Details from Text to Support Inference

13

Inventory of John Allen (1659–1704)
Hampshire Probate Records, Volume III, p. 132

14

Inventory of John Allen (1659–1704)
Hampshire Probate Records, Volume III, p. 132

15

Inventory of John Allen (1659–1704)
Hampshire Probate Records, Volume III, p. 132
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Inventory of John Allen (1659–1704)
Hampshire Probate Records, Volume III, p. 132

17

Inventory of John Allen (1659–1704)
Hampshire Probate Records, Volume III, p. 132

18

Colonial Word Pictures

19

Colonial Word Pictures

20

Colonial Word Pictures
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Colonial Words Glossary
card
hatchell

to comb fibers of wool, cotton, or flax so they can be spun into yarn or
thread
a tool used to chop wood

heifer

a young female cow

hops

a plant that is use to brew beer and make medicine

kettle

a metal pot for cooking and boiling liquids

knit

to make clothing using needles and loops of yarn

linen

a fabric made from the fibers of flax plants

malt

a fermented beverage like beer

pewter

a combination of metals like tin or lead often used to make dishes

pudding
spin

soft-pillowed clothes worn by babies to keep them from getting hurt
when falling
the process by which wool, cotton, or flax is made into yarn or thread

steer

a male cow raised for beef

swine

also known as a hog or pig; generally raised for pork

sythe

a long curved blade used to cut grass or grain

tacklin

equipment used to work with a horse (saddles, stirrups, reins, and
halters, etc.)
to lace thread or yarn together to form fabric, often done on a tool called
a loom
used to join together a pair of animals, like horses or oxen, together for
plowing fields or dragging heavy material like logs

weave
yoak
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Homework Assignment:
Personal Inventory
Name:
Date:

Directions: Choose a few items for your personal inventory. When choosing your items to include in
your inventory, think about the following:
* Which items best represent me?
* Which items would I want to pass down to a loved one?
* Which items do I need for everyday life?

Personal Items

Quantity (Number of
Items)
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Colonial Farmer Picture

© The Colonial Williamsburg Foundation 2012
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Farming in Colonial America:

Farmers in Colonial America had a lot to do. There were fields to be tilled, planted, and
weeded. There were livestock to be tended, fences to be mended, and often tools to be fixed or
made. They often worked from sun up to sundown with help from everyone in the family,
including children.
When the colonists first arrived they had a lot to learn about farming in America. They relied
on Native Americans to teach them how to grow crops like corn, beans, and squash. However,
they did bring seeds for wheat, barley, and oats. They also brought livestock like pigs, cows,
horses, and chickens from Europe. And most importantly they brought tools, which they
traded to the Native Americans.
Colonial farmers had many tools, many of which they made themselves. They used yokes and
plows, which were hooked to horses or oxen, to make turning up the soil easier. They used
hoes to dig and weed and scythes to harvest or cut down crops like wheat. If a tool broke they
couldn’t go to the store to buy a new one, so they either fixed it or made a new tool.
Depending on the geography, the size of a farm and the crops that it grew varied. In some
colonies, it was easier to farm than in others. If farmers lived in the northern colonies, they
had to contend with long winters and rocky soil. They often had to hunt and fish to have
enough for their families to eat. If they lived in the southern colonies, farming was a bit
easier. The winters were shorter and warmer and the soil was better. They often had larger
farms, called plantations, and grew crops like tobacco to sell to Europe. These kinds of farms
were too much work for a single family so they used the money they earned growing tobacco
to buy slaves from Africa. Slaves did much of the work on farms in the South. Overall,
working on a colonial farm was no easy job no matter where you lived.
Lexile: 950

Written by Expeditionary Learning for Instructional Purposes
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Inferring Three-Column Graphic Organizer
(Front)

1. Record Explicit Information: Look at the picture of the colonial farmer and record details about
what you see right in the picture in the first column. As a group, record the explicit details you see.
2. Record What You Infer: Look at each piece of explicit information recorded below. What can you
infer about farming in Colonial America based on this information? Discuss with your group and
record what you infer about each piece of explicit information in second column.
3. Reread Text: Each person in your group should choose an inference. Make sure all of the recorded
inferences are selected. Reread the text and look for details that might help to confirm your selected
inference. Underline any you find.
4. Share and Confirm: Share any details you found to support your inference. (It is possible you did
not find any.) As a group, choose three inferences about the picture that you feel sure can be
confirmed with the text. Record details from the text that support what you inferred about the
picture.
Details from the Picture
(Explicit information)

My Inferences
(What this makes me think
about colonial farms)
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Details in the Text
(Confirmed with explicit
information?)

Inferring Three-Column Graphic Organizer
(Back)

Details from the Picture
(Explicit information)

My Inferences
(What this makes me think
about colonial farms)
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Details in the Text
(Confirmed with explicit
information?)

Exit Ticket
Write an answer to the following question:
Who do you think worked harder: northern colonial farmers or southern colonial farmers? Support
your inference with explicit information from the text.
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Mid-Unit 1 Assessment: Inferring with Pictures and Texts
Part 1
Name:

Directions:

Date:

1) Look at the image.
2) In the first column of the graphic organizer below, record three details you see in the picture.
3) In the second column of the graphic organizer, record the inferences you make based on these
details.
NOTE: Do NOT complete the third column of the graphic organizer until you have done Steps 1–3
and have read the text in Part 2.

Source: Puck. Christmas Marketing before the Days of “High Cost of Living.” ca. 1913. Public Domain.
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Mid-Unit 1 Assessment: Inferring with Pictures and Texts
Part 1
Details from the Picture
(Explicit information)

My Inferences
(What this makes me think
about colonial farms)
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Details in the Text
(Confirmed with explicit
information?)

Mid-Unit 1 Assessment: Inferring with Pictures and Texts
Part 2
Directions:
1) Read the text.
2) Reread the text and search for details to confirm your inferences about the picture.
3) Record your answers in Column 3.
The Colonists and Native Americans
Written by Expeditionary Learning for Instructional Purposes © 2012
When the colonists first arrived in America, they expected to live just like they did in
their homeland. The houses they built, the food they grew and ate, and the clothes that
they wore were better suited to the climate of the country they came from than for
their new one. When the colonists began to freeze and starve, they soon learned to
change some of their ways. They began to hunt and grow vegetables like the Native
Americans. They also began to build homes and to wear clothes that better suited the
climate. Slowly, they learned to survive in their new homeland.
When the colonists arrived in America, there were people already living there. These
were the Native Americans. The colonists would not have learned to survive without
the help of the Native Americans, who knew how to best hunt animals and grow crops
in America. They taught the colonists to hunt animals like turkeys and deer, and also
taught them how to grow crops like corn, beans, and squash. The colonists and the
Native Americans also traded for things that helped the colonists survive. The
colonists traded metal tools and cloth for furs and food from the Native Americans.
Unfortunately, the colonists and the Native American tribes did not always get along.
The colonists began to take over more and more land. This caused fighting, which
killed people from both sides and eventually pushed most tribes west. The colonists
also brought diseases, like smallpox, which killed thousands of Native Americans. By
the end of the colonial time period, very few Native Americans remained on the East
Coast.

Adapted from Colonial Life by Brendan January (Children’s Press, 2000).
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Mid-Unit 1 Assessment: Inferring with Pictures and Texts
Part 3
Directions:
1.) Answer the following questions.
In your answers, make sure to use evidence from both the text and the image to support your answer.
1. What does the word climate mean as it is used on Line 3 in the first paragraph?
a. The general weather and temperature of a region
b. The geography of a region
c. The beauty of a region
d. The time of day
2. What phrase in the text helps you infer the meaning of climate?
a. “they learned to change”
b. “they learned to survive”
c. “they expected to live just like they did in their homeland”
d. “the colonists began to freeze and starve”
3. Part I:
How did the Native Americans help the colonists the most?
a. They had fun with them.
b. They shared knowledge and traded.
c. They fought with them.
d. They left them alone.
Part II:
Which detail from the text best supports the answer to Part I above?
a. “the colonists and Native Americans tribes did not always get along”
b. “when the colonist arrived in America, there were people already living there”
c. “they taught the colonists to hunt”
d. “the colonists began to take over more and more land”
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Mid-Unit 1 Assessment: Inferring with Pictures and Texts
Part 3

4. Why was trade important to the colonists and The Native Americans? Give at least one detail from
the picture and two details from the text to support your answer.
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Tracking My Progress, Mid-Unit 1
Name:
Date:

Learning Target: I can make inferences based on details in a picture.
1. The target in my own words is:

2. How am I doing? Circle one.
I need more help
to learn this.

I understand
some of this.

3. The evidence to support my self-assessment is:
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I am on my way!

Tracking My Progress, Mid-Unit 1
Name:
Date:

Learning Target: I can confirm my inferences about a picture using details from the text.
1. The target in my own words is:

2. How am I doing? Circle one.
I need more help
to learn this.

I understand
some of this.

3. The evidence to support my self-assessment is:
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I am on my way!

Inferring Three-Column Graphic Organizer
Details from the Picture
(Explicit information)

My Inferences
(What this makes me think
about colonial farms)

Details in the Text
(Confirmed with explicit
information?)

Synthesis statement regarding the role religion played in Colonial America:
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Taking Notes Using a Graphic Organizer:
Inferring About the Importance of Religion in Colonial America

Religion in the Colonies
Written by Expeditionary Learning for Instructional Purposes
During colonial times, people came from all over Europe to settle in America.
They came for many reasons, but religious freedom brought many colonists to
start new communities. These colonists felt that they could not practice their
religion freely in their home countries and wanted the freedom to worship their
god in their own way.
Some of the first colonists to move to America for this reason were the Pilgrims.
They came from England and landed in Plymouth, Massachusetts, in 1620. Soon
more colonists came with the hopes to practice their religion freely. By the 1700s
there were many different religions represented in the American colonies.
America was on its way to becoming a diverse country with many religions. Today
religious freedom remains important to Americans.
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Vocabulary Notebook:
Reading and Writing about Colonial America
Name:
Date:

Is this word worthy? Criteria for adding new vocabulary:
* This word is a little difficult to understand.
* I am likely to hear or read this word again.
* I will likely need to use this word in my future writing.
* This word seems really important for the topic we are studying.
If your word meets any of these criteria, it may be a word to record in you notebook.
Important to Know
Word

What It Means…
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How I Know…

Vocabulary Notebook:
Daily Life
Word

What It Means…
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How I Know…

Vocabulary Notebook:
Farming
Word

What It Means…
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How I Know…

Vocabulary Notebook:
Religion
Word

What It Means…
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How I Know…

Vocabulary Notebook:
Work and Play
Word

What It Means…
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How I Know…

Vocabulary Notebook:
Roles in Colonial America
Word

What It Means…
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How I Know…

Vocabulary Notebook:
My Character’s Role
Word

What It Means…
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How I Know…

Writing Prompt

After researching informational texts about religion in Colonial
America, write a complete paragraph that explains the role religion
played in the colonists’ lives. What conclusions or implications can
you draw? Cite at least two sources, pointing out key elements from
each source.
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Inferring T-Chart
Details from Text 1
(Explicit information)

My Inferences (What this makes me think
about work in colonial times)

Details from Text 2
(Explicit information)

My Inferences (What this makes me think
about play in colonial times)

Synthesis statement regarding the role religion played in Colonial America:
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End of Unit 1 Assessment:
Inferring and Synthesizing (from two texts) about Life in Colonial America
Name:
Date:

1. What does the word purified mean as it is used on Line 4 of page 19?
a. Washing clothes
b. Making soap
c. Making something hot
d. Removing unwanted odors or smells
2. What phrase in the text helps you infer the meaning of purified?
a. Soap was a messy job.
b. Soaking ashes in water
c. Stinky cooking fat
d. Mixing the fat with lye
3. Cite at least two details from the text to support the inference that colonial women were physically
strong.
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End of Unit 1 Assessment:
Inferring and Synthesizing (from two texts) about Life in Colonial America
4. Part I:
According to the text, when boys in Colonial America became teenagers, many of them did which of
the following?
a. They went to school to learn to read.
b. They went to visit England.
c. They moved away from home to find a job.
d. They became apprentices to learn a trade.
Part II:
The explicit information from the text that gives the reason for what they did above is:
a. They were “expected to help from young age/”
b. “They worked with the goal of becoming tradesmen someday.”
c. They “chopped firewood.”
d. They “worked long hours outside the home.”
5. After reading both texts, someone might say the following:
a. In colonial times, kids had to help with the work.
b. In colonial times, girls had a lot of fun.
c. In colonial times, kids got to play a lot.
d. In colonial times, boys were strong from doing laundry.
6. Paragraph response:
After reading the texts on women’s work and men’s work from The Scoop on Clothes, Homes, and
Daily Life in Colonial America, write a paragraph explaining how work in colonial times was hard.
(Use details from both texts to support your reasoning.)
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Tracking My Progress, End of Unit 1
Name:
Date:

Learning Target: I can use details and examples to explain explicit information and inferences in
informational text.

1. The target in my own words is:

2. How am I doing? Circle one.
I need more help
to learn this.

I understand
some of this.

3. The evidence to support my self-assessment is:
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I am on my way!

Tracking My Progress, End of Unit 1
Name:
Date:

Learning Target: I can accurately synthesize information from two texts on the same topic.
1. The target in my own words is:

2. How am I doing? Circle one.
I need more help
to learn this.

I understand
some of this.

3. The evidence to support my self-assessment is:
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I am on my way!

Learning Resources
CoSer 501
Educational Media

Equal Opportunity Notice
CA BOCES hereby advises students, parents, employees and the general public that it offers employment,
programs and educational opportunities, including vocational education opportunities, without regard to gender,
race, color, national origin, handicap or any other legally protected status. Inquiries regarding this nondiscrimination policy and grievance procedures may be directed to :
Human Resources Director, Cattaraugus-Allegany BOCES, 1825 Windfall Road, Olean, NY 14760; 716-3768237.

