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Water Quote
“It is easy to take something for granted when it is always there. In places rich with clean water
resources there are watered lawns, clean cars, and long showers. Comprehending the global need for
water is difficult—the tap turns; the water comes out. It is unimaginable to even think of walking great
distances every day to throw a bucket into a swamp and call what comes out drinking water. More
than a billion people in the world are currently in need of clean drinking water.”
NEED, The Humanitarian Magazine, Issue 3, 2007
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Challenges to Having Clean Water
Recording Form

Image # or
Quote #

I think this could be a challenge of …
(demand for water, access or pollution)
because …

Details From the Image
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Gallery Walk Images
Expeditionary Learning is seeking permission for this material. We will post an updated version of
the lesson once permission is granted.
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Independent Reading Recording Form

Name:
Date:

Title of Book:
Pages Read:
Just as we have done when reading Peter Pan, use this chart to keep track of what you read.
Where

Who

What

Words
1. Write one word that struck you because it was a precise word. This could be a verb, or it could be a
good adjective, or a describing word.

I think this word is precise because ___________________________________________
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Independent Reading Recording Form
2. Write down any word or words you found that you are unsure about.
Words

I think this means
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Model Paragraph:
Water on Earth
When you look down at the earth from space, you see a whole lot of blue. The surface of the earth is
made up of almost 70 percent water. Even though our earth is made up of that much water, we won’t
ever get more of it. The same water that is on earth today is the same water from billions of years ago.
That’s because our water falls from the sky and goes back up again in something called the water cycle.
Water cycles through a process of precipitation, evaporation, and condensation. Water is important
because there will never be new water on earth.
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Water on Earth Paragraph
Recording Form
Write a paragraph that teaches your reader what you want them to know about water on earth. Use
facts from our Fact Frenzy to support your ideas. Be sure to include in your paragraph:
• A topic sentence
• Facts about water that support what you are teaching your reader
• A concluding sentence
• Accurate spelling and grammar
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Water on Earth Paragraph Criteria

Name:
Date:
Learning target: I can write a paragraph that teaches my reader about water on earth.
Criteria

Supporting Learning Targets

IDEAS

I can identify what I want to
teach my reader about water.

(CONTENT AND ANALYSIS)
The extent to which the essay
conveys ideas and information
clearly and accurately in order to
support analysis of topics or text.

I can choose the most important
facts to use to teach my reader
about water.

(COMMAND OF EVIDENCE)
The extent to which the essay
presents evidence from the
provided text to support analysis
and reflection.
*Note: To suit the task and to
adapt to student-friendly
language, two categories were
merged together
ORGANIZATION
(COHERENCE, ORGANIZATION,
and STYLE):
The extent to which the essay
logically organizes complex ideas,
concepts, and information using
formal style and precise language.

I can use a topic sentence to
clearly teach my reader about
water.

I can use a concluding sentence
to wrap up my writing.
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Teacher Feedback

Water on Earth Paragraph Criteria
Criteria

Supporting Learning Targets

CONVENTIONS
(CONTROL of CONVENTIONS):
The extent to which the essay
demonstrates command of the
conventions of standard English
grammar, usage, capitalization,
punctuation, and spelling.

I can use conventions to send a
clear message to my reader.
I can use beginning and ending
punctuation.
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Teacher Feedback

Independent Reading Recording Form

Name:
Date:

Title of Book:
Pages Read:
Read your independent reading book. Follow the direction in each section.
Just as we have done when reading Peter Pan, use this chart to keep track of what you read.
Where

Who

What

Words
1. Write one word that struck you because it was a precise word. This could be a verb, or it could be a
good adjective, or a describing word.

I think this word is precise because ___________________________________________
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Independent Reading Recording Form
2. Write down any word or words you found that you are unsure about.
Words

I think this means
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Prefix/Root/Suffix Chart

search

-er
-es
-ly
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Word List
Agriculture
Chemical(s)
Industry
Livestock
Produce
Society/Societies
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Vocabulary Flash Cards

Make

Useful, man-made products that make can
water dirty

A group of people; a community

Businesses that grow plants and raise
animals for food

Horses, cows, sheep, and other useful
animals that are raised for food, materials
(like wool), or for work

Businesses that make things, like factories
that make milk or cars
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Asking and Answering Questions
Recording Form
Text:__________________________________________________________________
Part 1

Part 2

My Initial Question

Key Details from the Text
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Text Location

New Questions or Thinking

Asking and Answering Questions
Recording Form—with Questions
Text:__________________________________________________________________
Part 1

Part 2

My Initial Question

Key Details from the Text

How do people use
water?

What do animals
like cows have to do
with water?
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Text Location

New Questions or Thinking

Independent Reading Recording Form

Name:
Date:

Title of Book:
Pages Read:
Read your independent reading book. Follow the direction in each section.
Just as we have done when reading Peter Pan, use this chart to keep track of what you read.
Where

Who

What

Words
1. Write one word that struck you because it was a precise word. This could be a verb, or it could be a
good adjective, or a describing word.

I think this word is precise because ___________________________________________
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Independent Reading Recording Form
2. Write down any word or words you found that you are unsure about.

Words

I think this means
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Asking and Answering Questions Recording Form
Text:
Part 1

Part 2

My Initial Question

Key Details from the Text
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Text Location

New Questions or Thinking

Homework
Name:
Date:

1. Take your gallon container home. Fill it up with water. (For an added challenge, fill up two
containers!)
2. Read these questions:
• What is it like to carry the container?
• What would it be like if it was hot, cold, rainy, or windy?
3. If you had to walk to water and carry it back a few times every day, what else might you NOT have
the time or energy to do?
4. Set a timer or keep checking a clock for 15 minutes and walk around with one or two containers. As
you walk, think about the questions.
5. Put your containers down and get ready to write about your experiences. Again think about the
questions above. Imagine that you have to carry water every day. Write a story about your life. Be
sure to refer to yourself as “I” (for example, “In the morning, when I walk to the well …”).
6. When you are ready, set the timer for 15 minutes again. Write about these questions in the space
below for the full 15 minutes.

Note: You just spent 30 minutes on this homework—the same amount of time it takes 1 billion people,
or 16%, of the earth’s population to get to the nearest water supply and back. (One Well, p. 20.)
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Independent Reading Recording Form

Name:
Date:

Title of Book:
Pages Read:
Read your independent reading book. Follow the direction in each section.
Just as we have done when reading Peter Pan, use this chart to keep track of what you read.
Where

Who
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What

Independent Reading Recording Form
Words
1. Write one word that struck you because it was a precise word. This could be a verb, or it could be a
good adjective, or a describing word.

I think this word is precise because

2. Write down any word or words you found that you are unsure about.

Words

I think this means
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Quiz-Quiz-Trade Cards

Pollution

Dirt, chemicals, trash, and other things that
make air, water, or land dirty

Pollute

Putting dirt, chemicals, trash, and other things
into air, water, or land to make them dirty

Runoff

Water that runs downhill on its way to rivers,
streams, etc.

Evaporate

Water vapor that rises into the air

Precipitation

Rain, snow, sleet, and other water droplets that
fall from the sky

Habitat

The place where a plant or animal lives
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Quiz-Quiz-Trade Cards

Wildlife

Wild animals

Species

A specific type of animal like snakes

Chemical(s)

Useful, man-made products that can make
water dirty

Agriculture

Businesses that grow plants and raise animals
for food

Industry

Businesses that make things like milk and cars
in factories

Produce

Make something
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Quiz-Quiz-Trade Cards

Society/Societies

A group of people; a community

Livestock

Horses, cow, sheep, and other useful animals
that are raised for food, materials (like wool), or
to work
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Asking and Answering Questions Recording Form
Text:
Part 1

Part 2

My Initial Question

Key Details from the Text
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Text Location

New Questions or Thinking

Homework
A. Reread “Pollution in the Well” and answer the questions.
Paragraph 3 explains problems caused by polluted water except:
a. Many people get sick from using polluted water.
b. Wildlife or animals get sick from polluted water.
c. Polluted water can hurt habitats or the places where plants and animals live.
d. Polluted lakes, streams, and shorelines look dirty and ugly.
2a. How can the movement of water through the water cycle HELP make water cleaner or less
polluted?
a. Everything is a lot cleaner after it rains.
b. When water evaporates, dirt and chemicals are left behind.
c. Runoff from backyards, city streets, and farms flows into lakes, rivers, and streams.
d. Sometimes pollution mixes with precipitation and it turns into acid rain or acid snow.
2b. Where did you find the information to answer this question?
a. Paragraph 1
b. Paragraph 2
c. Paragraph 3
d. The boxes with the illustrations
3a. How can the movement of water through the land and the water cycle make water pollution
WORSE? (Hint: There may be more than one correct answer.)
a. Everything is a lot cleaner after it rains.
b. When water evaporates, dirt and chemicals are left behind.
c. Runoff from backyards, city streets, and farms flows into lakes, rivers, and streams.
d. Sometimes pollution mixes with precipitation and it turns into acid rain or acid snow.
3b. For each answer you selected, indicate the paragraph number or text box that supports your
answer.
B. Research things you can do to prevent water pollution:
• Interview someone in your family. Ask them what they know about water pollution and what
one thing they think we should do to help prevent water pollution.
• Create or bring a visual to accompany their answer about the one thing they can do to prevent
water pollution.
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Mid-Unit 2 Assessment:
Asking and Answering Questions
Directions:
1. Complete Part 1 of the recording form by asking your own initial questions about “Demands on the
Well.” Draw a line under your last question.
2. Read the text: One Well, “Demands on the Well” (pages 22 and 23).
3. Reread the text. Complete Part 2 with details from the text, text location, and any new questions or
thinking.
4. Complete Part 3 of the recording form: Answer the two questions.

Part 1

Part 2

My Initial Question

Key Details from the Text

28

Text Location

New Questions or Thinking

Mid-Unit 2 Assessment:
Asking and Answering Questions
Part 3: Text-Dependent Questions
1. (a) What is the main idea of this text?
A. There are a growing number of people on earth.
B. We need to balance our need for water and how much water there is.
C. Animals like pigs, sheep, and goats use a lot of water.
D. Cities are getting bigger and bigger to fit all the people.
1. (b) Which detail best supports the main idea?
A. “A growing population means we need more space.”
B. “While dams make more water available, they also change the flow of rivers and damage
habitats.”
C. “Pavement and concrete block rainwater from refilling underground water supplies.”
D. “By 2025, many experts predict that one out of every four people will likely live in a country
that is short of water.”
2. (a) The blue fact box on page 23 reads, “While dams make water available, they also change the flow
of rivers and damage habitats.” What word or phrase could best replace dams in this sentence?
A. Wells
B. Pipes
C. Reservoirs (man-made lakes that hold water for drinking)
D. Buckets
2. (b) Which paragraph does this caption best support?
A. Paragraph 1
B. Paragraph 2
C. Paragraph 3
D. Paragraph 4
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Tracking My Progress
Mid-Unit 2

Name:
Date:
Learning target: I can identify the evidence the author uses to support an opinion.
1. Target in my own words:

2. How am I doing? Circle one.
I need more help to
learn this.

I understand some
of this.

3. Evidence to support my self-assessment:
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I am on my way!

Mid-Unit 2 Assessment:
Asking and Answering Questions
Directions:
1. Complete Part 1 of the recording form by asking your own initial questions about “Demands on the
Well.” Draw a line under your last question.
2. Read the text: One Well, “Demands on the Well” (pages 22 and 23).
3. Reread the text. Complete Part 2 with details from the text, text location, and any new questions or
thinking.
4. Complete Part 3 of the recording form: Answer the two questions.

Part 1

Part 2

My Initial Question

Key Details from the Text

Text Location

New Questions or Thinking

What are the
demands on the
well?

More people; everyone
is using more water
Animals

Paragraph
1/picture
Green fact
box

How could people use less
water?

Why does the
picture show so
many people?

To remind us that ALL
the people on earth are
sharing the same well

Paragraph 3
and picture

Could we run out of water
here?

With more people, we
need more land.

Paragraph 2

What was here before my
city?

People, industry, and
agriculture all use the
same water. With more
people, we need more
businesses and farms.

Paragraph 3

How can we use less
water?

Note: Questions and answers are likely to vary greatly. Keep the standards in mind as you assess. These answers are provided
only as an example. If a student has a reasonable question the text did not address, this is not a problem. In that case, the
student should not write anything in the boxes for Part 2.
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Independent Research Questions
1. Review the informational texts in the folder. Choose a text that you want to read today.
2. Preview the text: Look at the text features of that text (headings, bold words, pictures, captions,
call out boxes).
3. Using your Asking and Answering Questions recording form, think about what questions you have
right now. Record those questions.
4. On your own, or with your research buddy, read the text all the way through.
5. Think about what you have read and learned.
6. Talk to your buddy about what you have read and learned.
7. Reread the article for key details and facts that help you understand your specific water challenge
more. On your recording form, write these key details.
8. Talk to your research buddy about the most important information about your topic. On your
recording form, write that information.

If you and your buddy finish the text you chose before the end of work time, there are a few options
for you:
1. Choose a new article from the research folder to begin reading.
2. Read your independent reading book.
3. Choose a book from the ones gathered in the whole group area. Scan the Table of Contents to see
whether that book might have information about your research topic.
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Asking and Answering Questions
Recording Form
Part 1

Part 2

My Initial Question

Key Details from the Text

Text Location

New Questions or Thinking

Part 3: Quick Write
What is the most important information for people to know about this topic?
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Asking and Answering Questions
Recording Form – Student Sample
Part 1

Part 2

My Initial Question

Key Details from the Text

How does water
become so polluted?

Animal manure washes with Muddy Waters How many farmers do what
the rainwater and then
Paragraph 5
Reed did to try to keep their
pollutes the stream.
manure from going into
streams?

What happens when
water is polluted?

Manure makes algae grow.
That blocks the light for
plants. Plants die.

Paragraph 7

XXXX

Not enough oxygen in the
water can make the fish die,
too. It can be a dead stream
or lake.

Paragraph 7
Picture and
caption

Can you see the dead zone just
by looking at it?

Sediment pollution makes
water murky and makes it
smell and taste bad.

Paragraph 9

Can water be cleaned once the
algae are in there?

XXXXX

XXXXX

Text Location

New Questions or Thinking

Part 3: Quick Write
What is the most important information for people to know about this topic?
Farms can cause pollution in the water. The waste from the animals washes off the fields into streams
and lakes. This can even make a dead zone in the stream.
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Water World

From SCIENCE WORLD, March 12, 2007 issue. Copyright © 2007 by Scholastic Inc. Reprinted by permission of Scholastic Inc.
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Three Big Pollutants
Expeditionary Learning is seeking permission for this material. We will post an updated version of
the lesson once permission is granted.
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Where Are These Pollutants Coming From

“Where Are These Pollutants Coming From?” United States Environmental Protection Agency. 6 Mar 2012. Web.
http://water.epa.gov/learn/resources/where.cfm.
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Independent Reading Recording Form
Homework

Name:
Date:

Title of Book:
Pages Read:
Read your independent reading book. Follow the direction in each section.
Just as we have done when reading Peter Pan, use this chart to keep track of what you read.
Where

Who

What

Words
4. Write one word that struck you because it was a precise word. This could be a verb, or it could be a
good adjective, or a describing word.

I think this word is precise because ___________________________________________
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Independent Reading Recording Form
Homework
5. Write down any word or words you found that you are unsure about.

Words

I think this means
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Research Vocabulary
Recording Form
Text Title:__________________________________________________________
Power word

What I think it means …

Water word

What I think it means …

How does learning these words help you become a stronger reader?
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Asking and Answering Questions
Recording Form
Part 1

Part 2

My Initial Question

Key Details from the Text

Text Location

New Questions or Thinking

Part 3: Quick Write
What is the most important information for people to know about this topic?
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Vocabulary Homework
Reread your text. Collect 3–5 power words or water words from your text. Use a dictionary to help you
with the words if you can’t figure them out in context.
Text Title:__________________________________________________________
Power word

What I think it means …

Water word

What I think it means …
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Vocabulary Homework
How does learning these words help you become a stronger reader?
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Asking and Answering Questions
Recording Form
Part 1

Part 2

My Initial Question

Key Details from the Text

Text Location

New Questions or Thinking

Part 3: Quick Write
What is the most important information for people to know about this topic?
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Asking and Answering Questions
Recording Form – Student Sample
Part 1

Part 2

My Initial
Question

Key Details from the Text

Text Location

New Questions or Thinking

XX

Industry or factories aren’t
the biggest problem.

Paragraph 1

Is pollution to water worse in
big cities?

What about city
pollution?

Rain washes fertilizer,
animal poop, and oil into
the streams or lakes.

Paragraph 1

XX

What does
impervious mean?

Water doesn’t soak in.

Paragraph 2

I think it means that water
can’t get in.

What can people
do?

People put trash in the
gutters. This makes
pollution.

Paragraph 2

People should stop littering!

Part 3: Quick Write
What is the most important information for people to know about this topic?
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Exit Ticket
As researchers, you have done many things to build your knowledge about a topic. This is what
researchers do: They read to find answers to their questions and build their knowledge. Here are
some things that you have practiced as researchers in the last few lessons:
• Finding key details in a text about your water challenge
• Asking questions to help you find out more information
• Working with a research buddy to read your texts
• Figuring out challenging words in your texts
• Taking notes and recording information about your water challenge
• Sharing and collaborating with your research team to add to your knowledge
Think about your successes as a researcher. What have you done successfully? Use the list above to
help you with your thinking.
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Vocabulary Homework
Reread your text. Collect 3–5 power words or water words from your text. Use a dictionary to help you
with the words if you can’t figure them out in context.
Text Title:__________________________________________________________
Power word

What I think it means …

Water word

What I think it means …
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Vocabulary Homework
How does learning these words help you become a stronger reader?
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End of Unit Assessment, Part 1:
Planning Your Informative Essay

Name:
Date:
What are the challenges to having enough clean water for everyone? After researching all the
challenges that people face to having clean water, write a two-paragraph essay informing your reader
about these challenges.
• Your first paragraph should inform your reader about each of the three challenges of water that we
have researched together: access, pollution, and water usage.
• Your second paragraph should inform your reader with more details about the one challenge you
researched in more detail.
• Be sure to use key facts and details from your research for each of these paragraphs.
• Remember to use linking words and phrases to connect your ideas together.
• Use your note-catchers to support your writing.
Paragraph 1: Inform your reader what the three water challenges are. Use the Water Challenge
anchor charts to support your thinking.

Topic Sentence

Detail
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End of Unit Assessment, Part 1:
Planning Your Informative Essay

Detail

Detail

Conclusion
Sentence
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End of Unit Assessment, Part 1:
Planning Your Informative Essay
Paragraph 2: More Detail about the One Challenge You Researched

Topic Sentence

Detail/Reason

Detail/Reason

Detail/Reason

Conclusion
Sentence
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End of Unit Assessment, Part 2:
Writing to Inform Your Reader
What are the challenges to having enough clean water for everyone? After researching all the
challenges that people face to having clean water, write a two-paragraph essay informing your reader
about these challenges.
Remember the criteria you thought about as you planned your paragraph:
• Your first paragraph should inform your reader about each of the three challenges of water that we
have researched together: access, pollution, and water usage.
• Your second paragraph should inform your reader with more details about the one challenge you
researched in more detail.
• Be sure to use key facts and details from your research for each of these paragraphs.
• Remember to use linking words and phrases to connect your ideas together.
• Use your note-catchers to support your writing.
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End of Unit Assessment, Part 2:
Writing to Inform Your Reader
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Tracking My Progress
End of Unit 2

Name:
Date:
Learning Target: I can conduct a research project to become knowledgeable about a topic. (W.3.7)
1. Target in my own words:

2. How am I doing? Circle one.
I need more help to
learn this.

I understand some
of this.

3. Evidence to support my self-assessment:
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I am on my way!

End of Unit Assessment, Part 1:
Planning Your Informative Essay
(Sample Student Response)
Paragraph 1: Inform your reader what the three water challenges are. Use the Water Challenge
anchor charts to support your thinking.

Topic Sentence

Three big challenges to keeping water safe and clean

Detail

Traveling far to get water - Uganda

Detail

Pollution in our water – fertilizer from crops

Detail

Using water—and wasting it.

Conclusion
Sentence

These challenges make it hard to keep our water clean and safe for everyone.
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End of Unit Assessment, Part 1:
Planning Your Informative Essay
(Sample Student Response)
Paragraph 2: More Detail about the One Challenge You Researched

Topic Sentence

Detail/Reason

Detail/Reason

Detail/Reason

Conclusion
Sentence

Access to water is a very big challenge for many people

Traveling distances is hard for moms, too

Not having clean water makes it hard to grow crops

Not having clean water makes people sick—washing hands

Accessing clean water is one of the biggest challenges for people.
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End of Unit Assessment, Part 2:
Writing to Inform Your Reader
(Sample Student Response)
There are three big challenges to keeping our water safe and clean. First, not everyone can easily
get to clean water to drink and use. In Uganda, for example, people sometimes had to walk as much as
twelve miles. For some kids, this means they couldn’t even go to school because just getting water
took so much time. Another challenge to our water resource is pollution. Fertilizer that runs off the
soil and pollution from factories can make our water polluted. Finally, the demand on water is
another big challenge. We use a lot of water in America. We waste water in lots of ways: letting the
faucets run all the time, watering our lawns too much, and just not thinking about how much water
we use. These challenges make it hard to keep our water clean and safe for everyone.
Access to water is a very big challenge for many people in the world. Traveling a great distance to
get water makes people’s lives very hard. Mothers also have to travel distances to get water, which
means that they can’t do other things in their villages or towns. People often can’t grow their crops
because they are spending so much time gathering water. Not having access to clean water also makes
people sick. People get sick not just from drinking dirty water, but from not being able to wash their
hands and not having clean bathrooms. Accessing clean water is one of the biggest challenges for
people.
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End of Unit Assessment
Rubric
Criteria

CCCS

4

3

IDEAS
(CONTENT AND ANALYSIS)
The extent to which the essay
conveys ideas and information
clearly and accurately in order to
support analysis of topics or text.
(COMMAND OF EVIDENCE)
The extent to which the essay
presents evidence from the
provided text to support analysis
and reflection.
*Note: To suit the task and to
adapt to student-friendly
language, these two categories
from the NYSED rubric were
merged together.

W.2
R.1–9
W.2
R.1–8

• clearly introduces
topic in a manner that
follows logically from
the task and purpose

• clearly introduces a
topic in a manner
that follows from
the task and
purpose

ORGANIZATION
W.2
(COHERENCE, ORGANIZATION, L.3
AND STYLE):
L.6
The extent to which the essay
logically organizes complex ideas,
concepts, and information using
formal style and precise language.

• demonstrates
comprehension and
analysis of the text

• demonstrates
grade-appropriate
comprehensions of
the text

• develops the topic
with relevant, wellchosen facts,
• develops the topic
definitions, and details
with relevant facts,
throughout the essay
definitions, and
details throughout
the essay
• clearly and
consistently groups
related information
together

• generally groups
related
information
together

• skillfully connects
• -connects ideas
ideas within categories
within categories
of information using
of information
linking words and
using linking
phrases
words and phrases
• -provides a concluding • provides a
statement that follows
concluding
clearly from the topic
statement that
and information
follows form the
presented
topic and
information
presented
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End of Unit Assessment
Rubric
Criteria

CCCS

4

CONVENTIONS
(CONTROL OF CONVENTIONS):

W.2
L.1
L.2

• demonstrates grade• demonstrates
appropriate command
grade-appropriate
of conventions, with
command of
few errors
conventions, with
occasional errors
that do not hinder
comprehension

The extent to which the essay
demonstrates command of the
conventions of standard English
grammar, usage, capitalization,
punctuation and spelling.

59

3

End of Unit Assessment
Rubric
Criteria

CCCS

2

1

0

IDEAS
(CONTENT AND
ANALYSIS)
The extent to which the
essay conveys ideas and
information clearly and
accurately in order to
support analysis of topics or
text.
(COMMAND OF
EVIDENCE)
The extent to which the
essay presents evidence
from the provided text to
support analysis and
reflection.
*Note: To suit the task and
to adapt to student-friendly
language, these two
categories from the NYSED
rubric were merged
together.

W.2
R.1–9
W.2
R.1–8

• introduces a
topic in a
manner that
follows
generally from
the task and
purpose

• introduces a topic
in a manner that
does not logically
follow from the
task and purpose

• demonstrates a
lack of
comprehensio
n of the text or
task

• demonstrates
little
• demonstrates a
understanding of
confused
the text
comprehension • demonstrates an
of the text
attempt to use

• provides no
evidence or
provide
evidence that
is completely
irrelevant

• partially
develops the
topic of the
essay with the
use of some
textual
evidence, some
of which may
be irrelevant

evidence, but only
develops ideas
with minimal,
occasional
evidence, which is
generally invalid
or irrelevant

•

•

60

End of Unit Assessment
Rubric
Criteria

CCCS

2

1

0

ORGANIZATION
(COHERENCE,
ORGANIZATION, AND
STYLE):
The extent to which the
essay logically organizes
complex ideas, concepts,
and information using
formal style and precise
language.

W.2
L.3
L.6

exhibits some
attempt to group
related
information
together
inconsistently
connects ideas
using some
linking words and
phrases
provides a
concluding
statement that
follows generally
from the topic and
information
presented

exhibits little
attempt at
organization
lacks the use of
linking words and
phrases
provides a
concluding
statement that is
illogical or unrelated
to the topic and
information
presented

exhibits no
evidence of
organization
-does not
provide a
concluding
statement

CONVENTIONS
(CONTROL OF
CONVENTIONS):

W.2
L.1
L.2

• demonstrates
• demonstrates a
emerging
lack of command
command of
of conventions,
conventions,
with frequent
with some
errors that hinder
errors that may
comprehension
hinder
comprehension

The extent to which the
essay demonstrates
command of the
conventions of standard
English grammar, usage,
capitalization, punctuation
and spelling.
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• minimal,
making
assessment
of
conventions
unreliable

End of Unit Assessment
Rubric
If the student writes only a personal response and makes no reference to the text(s), the response can
be scored no higher than a 1.
Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.
A response totally copied from the text(s) with no original student writing should be scored a 0.
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Learning Resources
CoSer 501
Educational Media

Equal Opportunity Notice
CA BOCES hereby advises students, parents, employees and the general public that it offers employment,
programs and educational opportunities, including vocational education opportunities, without regard to gender,
race, color, national origin, handicap or any other legally protected status. Inquiries regarding this nondiscrimination policy and grievance procedures may be directed to :
Human Resources Director, Cattaraugus-Allegany BOCES, 1825 Windfall Road, Olean, NY 14760; 716-3768237.

